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FEATURES AND POTENTIALS OF NON-FORMAL ADULT EDUCATION
IN UKRAINIAN EDUCATIONAL ENVIRONMENT

The aim of the article ii to define features and potentials of non-formal adult education in Ukrainian educational
environment that is focused on adult learners” development and motivation, effective change management; the challenge
of real life adult learners can face; ability to prove adult learners can use knowledge to introduce themselves professionally
and communicate effectively in everyday situations and work. General scientific methods such as analysis, synthesis
and generalization of the scientific information on different theoretical approaches to the problem of non-formal adult
education have been used. One of the most important tasks at the present stage of modernizing non-formal adult education in
national teaching and learning process is to ensure teaching quality according to both national and international requirements
as well as support adult learners in delivering successful learning preparing them for future challenges. This issue is partly
a reaction to the rapid changes in technologies adult learners can see around and experience on a daily basis. Information
technologies, effective tools and timely forehanded receiving of information are becoming essential and crucial factors in
the teaching lifelong education process. There is a need to bring into focus the non-formal adult education process to improve
the design and structure of adult learning opportunities. In this article, we address concepts and approaches, which are
equipped with appropriate innovative-based effective tools in accordance with the latest requirements identifying key issues
that emerge in non-formal adult education, introducing them as substantial elements of teachers’ professional competence
and their effective use in lifelong education process. Particular attention is paid to the teacher’s role and significance in non-
formal adult education making such a process more meaningful for adult learners.

Key words: adult learner, andragogical staff, adult education, non-formal adult education, lifelong learning, lifelong
professional development.
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OCOBJIMBOCTI TA HOTEHIIAJI HE®@OPMAJIbLHOI OCBITH JJOPOCJUX
B YKPAIHCBKOMY OCBITHbOMY CEPEJIOBUIIII

Mema cmammi — guznauumu ocobaugocmi ma nomeHyian HeopmarbHoi 0ceimu 00OPOCIUx 8 YKPAiHCLKOMY OC8IN-
HbOMY HPOCMOPI, KA 30CePeONCYEMbCS HA: POIGUMKY Ma MOMUBAYIT OOPOCIUX YUHIB, eqheKMUBHOMY Kepy8anhi 3mina-
MU, BUKTUKAX PEATbHO20 HCUMMS, 3 AKUMU MONCYMb 3IMKHYMUCS O0POCL YUHI; 30amHOCHi 008ecmu, ujo 00pOCi yuHi
MONCYMb BUKOPUCTIOBYBAMU 3HAHHA Ol NPOQeCiliHoi camopeanizayii ma epekmueHo20 CHiIKY8aHHA 8 NOBCAKOEHHUX
cumyayiax ma Ha pooomi. Taxi 3a2anbHOHAYKOGI MEMOOU, AK AHAI3, CUHME3 A Y3a2albHeHHs HAYK0BoT iHghopmayii
OVIU BUKOPUCMAHT OO0 PI3HUX MeopemudHux nioxodis 00 npoodiemu neghopmanvroi ocgimu dopocaux. Oonum i3 Haii-
BANCTUBIUIUX 3A60AHb HA CYUACHOMY emani MOOepHI3ayii HepopMaibHOT 0C8imuU OOPOCIUX Y BIMUUIHIHOMY HAGUALHOMY
npoyeci € 3abe3neyenis AKOCMI BUKIAOAHHS 8I0ON0GIOHO 00 HAYIOHATLHUX MA MINCHAPOOHUX BUMO2, 4 MAKONC RIOMPUM-
Ka QOPOCIUX YUHI6 8 YCNIWHOMY HAGUAHHI, WO 20MYE iX 00 MAUOYMHIX 8UKIUKIE. L]e numanHs YacmKkogo € peaxyiero Ha
WBUOKI 3MIHU 8 MEXHONO02IAX, SAKI OOPOCAL YUHI MOJICYMb OAYUmMu HABKOAO i 8i0uyeamu Ha codi wooHs. IHpopmayitini
MEXHON02Ii, epeKMmuUsHi IHCMpYMeHmU ma C80€YACHe 8UNEPedNHCYBATIbHe OMPUMAHHA THGOpMayii CMarms 8aNCIUBUMIL
i supiwansHumMy axmopamu y npoyeci HaguanHa enpooosdic scumms. Icnye nompeba npusepnymu ygazy 00 npoye-
¢y HehopmanbHOI 0c8imu 00pOCIUX 3 MEeMOI0 600CKOHANLEHHS. CIMPYKIMYPU HABUANLHUX MOXCIUsocmel. Y yiu cmammi
MU PO32T510AEMO KOHYenyii ma nioxoou, siKi OCHAWEHT eheKmUSHUMU IHCMPYMEHMamu 8i0N08I0HO 00 OCMAHHIX UMO2,
BUBHAYAIOYU KIIOYOBI NUMAHHS, WO GUHUKAIOMY Y HeOPMANbHILL 0C8imi 00POCIUX, NPeOCMAaIAIoY iX K CYMMESI ene-
MeHmu npoghecitinoi KomnemenmHocmi 8UK1A0AYi6 ma ix egpexmueHe SUKOPUCMAHHS 8 NPOYeci HABUAHHS BNPOOOBIC
arcummst. Ocobausa ysaea npuoiisiemvcs poii ma 3HAYEHHI 8UKIA0AYA 8 HePOPMATbHINL 0C8imi OOPOCIUX, WO PoOUMb
yetl npoyec 0L 3HAYYUUM O OOPOCIUX VYHIG.

Knrouosi cnosa: oopocii yuni, nedazoz 00pociux 0ceima 0opociux, HeopmanbHa 0ceima 00pOCIuX, HA8YAHHS 6NPO-
00824C HCUMMSL, NPOPECIHUL PO3GUMOK BNPOOOBHC HCUMMSL.

Introduction. We are living in the world
of unprecedented rapid changes and blurring
of boundaries in the working environment
towards increasing intercultural consciousness,
internationalization and  globalization. The
world of work is very changeable being hit with
globalization and information technologies, and
as a result, the labour market introduces new
requirements to professionals. Employers are

updating the list of twenty-first century skills and
competencies for a particular position and as a
result, most jobs are modernizing and transforming.
More and more adults are seeking to solve their life
problems and meet their educational needs through
lifelong education. Adults are trying to acquire the
relevant competencies in order to be competitive
at the labour market nationally and internationally.
(Knowles et al., 2012; Lukyanova et al., 2019;
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Milana, & Tarozzi, 2021). Recent research on the
educational outcomes has shown that there is a
gap between the knowledge and skills needed at
work place and the knowledge and skills obtained
through formal traditional education.

The aim of the article is to view the concept
of lifelong adult education that is becoming a
defining condition for the competitiveness of an
adult population in a modern society actualizing
the development of non-formal adult education.

Relevance of the research. The first theoretical
works on non-formal adult education appeared in
the middle of the 20th century. In these works,
non-formal adult education was identified as a
form of education that is better than traditional
formal education (Lindeman, 1989; Illeris,
2004). Importance of non-formal adult education
is currently being discussed at the different
levels in the national and world educational
community. Educators and experts conduct
numerous studies to find successful strategies and
practices for adult education as a whole and non-
formal adult education in particular in a lifelong
educational context. (Lindeman, 1989; Imel,
2001; Antikainen, & Kauppila, 2002; Merriam,
Caffarella, & Baumgarther, 2006; Ohiienko, 2009;
Rinne, Heikkinen, Salo, 2007; Knowles et al.,
2012Mc Call et al., 2018; Ogienko, & Terenko,
2018; Anishchenko, 2019; Lukyanova et al., 2019;
Hamlin, 2020; Ajani, 2021; Milana, & Tarozzi,
2021; Livingston, & Cummings-Clay, 2023).

Analysis of recent publications. The analysis
of the lifelong adult education of many countries
allows us to state that non-formal adult education is
an important component of the national educational
system as a developed socio-pedagogical
phenomenon that functions properly. (Antikainen,
& Kauppila, 2002; Kuosmanen, 2014; Ogienko,
& Terenko, 2018; Samodumska, 2019; Lukyanova
et al., 2019; Milana, & Tarozzi, 2021). It is well
known with and accepted by the majority including
governments, teachers, educators, adult learners and
employers over the past decades and operates as a
core and determining factor of the stable economic
growth and development of most countries.

According to O. Anishchenko, non-formal adult
education provides adult learners with a certain
degree of flexibility and autonomy creating the
possibility of obtaining knowledge in the process
of lifelong professional development at any time
and place (Anishchenko, 2019; Samodumska,

2019). O. Ogienko and I. Meleshko state that the
principles of adult education are necessary for a
comprehensive understanding of the development
of non-formal adult education considering the
versatile nature and ambiguous concept of lifelong
education. (Ogienko, Meleshko, 2017).

M. Livingston and D. Cummings-Clay
encourage using andragogy advances adult
learning and identify the andragogical approaches
that can serve as examples that should be used to
expand the learning outcomes of adult learners.
(Livingston, & Cummings-Clay, 2023). The
Finnish scholar R. Kuosmanen reveals the essence
of the andragogical approach, defines its role and
significance in the organizing of adult learning
process in educational institutions of Finland, and
analyzes andragogical principles and technologies
of adult learning. (Kuosmanen, 2014).

Presentation of the main material. Different
governmental and social organizations as well
as employers recognize that non-formal adult
education is able to meet the professional, social,
cultural, educational and most importantly personal
needs of adults promoting their motivation and
self-direction at the mature age. ((Antikainen, &
Kauppila, 2002; Kuosmanen, 2014; Ogienko, and
Terenko, 2018; Anishchenko, 2019; Moskalenko,
2018; Samodumska, 2019). Due to historical
aspects and successful reforms, the system of
non-formal adult education in Finland takes the
leading position in adult educational environment.
According to Program for International Assessment
of Adult Competencies (PIAAC, 2013), which
assesses the adults” professional skills and
competences of working age in OECD countries,
Finland is one of the leaders in the development
of adult education, particularly of non-formal adult
education. One of the basic principles of Finnish
non-formal adult education is that all adult learners
have equal access to high-quality education and
training. It means that the same educational
opportunities should be available to all citizens
irrespective of their ethnic origin, age, wealth or
where they live. Adults’ earlier experiences and
skills form the basis for the process of learning
increasing an individual’s educational learning
level. (FNBE, 2011).

Analyzing  non-formal adult education
experience of the European countries, we can note
that the research carried out at different levels, each
of which analyzes:
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1) development and improvement of policy
strategy for national legislation in adult education;

2) the process of the network formation of
educational institutions for the adult learners as
well as educational services;

3) implementation of educational programs
and their correction. ((Antikainen, & Kauppila,
2002; Kuosmanen, 2014; Hamlin, 2020).

It is necessary to take into account a person’s
ability to learn throughout life effectively. Adult
educational activity is focused on enriching creative
potential, acquisition of human competence,
improvement of knowledge and skills. (Knowles
et al., 2012). It cannot be denied that non-formal
adult education is an integral element of human
life which includes basic, additional training and
self-education and based on the principles of
humanism aimed at acquiring knowledge by adult
learners regardless of their social or any other
status, personal development and the development
of democratic consciousness. (Kuosmanen, 2014).
Analysis of the features of non-formal adult
educational approaches allows us to distinguish the
following criteria of its quality:

1) the assignment of learning objectives, which
are reached by applying appropriate andragogical
approaches;

2) the appropriateness of the innovative
methods of teaching to the general goals and
content of non-formal adult education and specific
learning objectives;

3) the possibility of wide usage of andragogic
approaches and innovative methods;

4) the conformity of the special steps used to
the individual style of adult activity;

5) the availability and effectiveness of
educational materials;

6) the introduction of innovative technologies
into the non-formal adult educational process.

7) the sustainable development as an important
learning outcome.

Experts admit that each of these aspects
emphasizes a certain side of the adult
educational phenomenon, but the main idea is
the incompleteness of education for an adult.
(Antikainen, & Kauppila, 2002; Milana, & Nesbit,
2015; Ogienko, & Terenko, 2018; Anishchenko,
2019; Rasskazova. 2017; Moskalenko, 2018;
Milana, & Tarozzi, 2021).

Innovative approaches to the formation of
the meaning of lifelong education attract special

attention of Ukrainian researchers. Over the last
decade, Ukrainian scholars have shown a strong
interest in solving the problem of the lifelong
educational process, given the importance of
such an aspect as non-formal education of adults.
Non-formal adult education, gradually but surely,
is becoming a separate, independent component
of the national adult education. (Ogienko, &
Terenko, 2018; Anishchenko, 2019; Rasskazova.
2017; Moskalenko, 2018; Samodumska, 2019;
Lukyanova et al., 2019).

Ukrainian educators and experts have been
concerned with the importance of modernizing
non-formal adult education trying to find new
methods and tools for adult learners’ training in
shifting and choosing a new career path. They try
to enhance of non-formal adult education standards
creating the conditions to obtain new professional
soft and hard skills for adult learners making
emphasis on work-related learning and support
adults with strong vocational background in order
to simplify the process of adaptation. (Ogienko, &
Terenko, 2018; Anishchenko, 2019; Samodumska,
2019; Rasskazova. 2017; Moskalenko, 2018).
Since one of the primary tasks of education is to
prepare adults for professional life, teachers and
psychologists see the priority direction of work-
related learning in improving students’ ability
to understand what they are learning and what
for. (McCall et al., 2018; Hamlin, 2020). One
of the most urgent problem in non-formal adult
education includes the necessity to establish close
links between learning process and real working
requirements. (Abela, 2009; Barkley, 2009). All
the activities that encourage adult learners to
develop their skills have to become the core part of
their education. (McCall et al., 2018; Livingston,
& Cummings-Clay, 2023).

It cannot be denied that teachers, in our
context pedagogical workers for teaching adults
in non-formal education, and andragogical staff
(educators) play a key and significant role in non-
formal adult education making such a process
more enjoyable and meaningful for adult learners.
(Samodumska, 2018). They can and should enable
adult learners to acquire knowledge, skills and
abilities, form views and adapt to constant changes
in the social environment. At present teachers are
still searching for mechanisms and effective tools
to improve the efficiency and competitiveness of
the educational process, particularly through the
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implementation effective strategies and techniques.
(MccCall et al., 2018; Samodumska et al., 2022;
Livingston, & Cummings-Clay, 2023). Teaching in
today’s educational world gives educators a unique
chance to help adult learners realize their potential
and impact on their lives developing intercultural
understanding, which is certainly one of the four
missions of education in this century: learning to
know, do, be and live together. (McCall etal., 2018;
Livingston, & Cummings-Clay, 2023). These days
it is particularly appropriate and valuable. Teachers
are sure to be able to:

1) show how to use information in new ways
and interact with it;

2) teach adult learners to extend limits of their
own minds;

3) help adult learners achieve new skills,
abilities and competences which are necessary and
recognized;

4) motivate adult learners to master their
previously obtained knowledge gradually but
surely;

5) satisfy adult learners” demands for progress
evidence;

6) enhance adult learners’ knowledge and
experience with training and professional
development;

7) give support, advice and ideas adult learners
need in their educational process

8) offer different ways of teaching and learning.
(Stern, & Kaur, 2010; Samodumska, 2018; Ajani,
2021; Livingston, & Cummings-Clay, 2023).

Using different innovative tools can extend
limits of educational process, augment students-
teachers cognition, help adult learners use obtained
knowledge and skills in new ways. (Noonan, &
Erickson, 2018; Stern, & Kaur, 2010; Huggins, &
Stamatel, 2015; Samodumska et al., 2022).

The issue of training andragogical staff and
qualified teachers who are able to work with adult
learners is one of the most important in the non-
formal adult education system. (Samodumska, 2018).
The training of teachers must be carried out only at
universities that have appropriate departments of
pedagogical education. The high level of knowledge
and skills of teachers are the main constituents that
fully trusted by the state and society. The most
talented people are involved in teaching activities.
(Samodumska, 2018; Ajani, 2021).

Educators help adult learners improve abilities
skills and knowledge, introduce them to different

points of view on the subjects, with various
theoretical and practical approaches, teach adult
learners to read information critically and be able to
apply it in practice. (Samodumska, 2018; Hamlin,
2020; Livingston, & Cummings-Clay, 2023). In the
era of innovative technologies, one of the main goals
of non-formal adult education is to stimulate the
ability of adults to work effectively with information.
Active adults involved in a lifelong educational
and creative process face new challenges: instead
of learning to get information, they now need to
learn to extract what they need from the mass of
materials available to them. ((Jakku-Sihvonen, &
Niemi, 2006; Martin, & Bolliger, 2018; Livingston,
& Cummings-Clay, 2023).

Perspectives of Non-formal Adult Education
Development. The formation of new values in
society and the appropriate public attitude to the
role and importance of non-formal adult education
requires appropriate scientific justification and
the search for scientifically practical ways of
research to give the practical recommendations
on the implementation of constructive ideas of the
countries’ experience in educational environment
of Ukraine. At the state and institutional levels to
provide the effective development of educational
perspective of adult learners by applying activities
aimed at developing soft skills perspective of adult
learners; updating educational and methodological
resources for learning and counselling . In addition,
experts believe that the introduction of elements of
non-formal education in the educational process
of universities will help adult learners be ready for
constant professional growth and self-development,
open to new ideas and broader perspectives; be
involved in the development of education, as well
as national and international educational projects.

Conclusions. Thus, the results of research
confirm the importance and priority of the
development of non-formal education for the
existence of adults in an innovative environment.
It is concluded that the studied problem is relevant
among both Ukrainian and foreign scientists. We
agree with scientists that non-formal adult education
in the modern educational space performs a wide
range of functions: active, creative, developing and
informational.

The positions of both national and foreign
researchers create a new basis for understanding
the steps of reorganization of the non-formal adult
education in a lifelong context, which should be
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based on the principles of humanism. An effective
educational process focuses not only on the acquisition
of knowledge, but also on promotion the education
of adults’ readiness for a harmonious existence in a
society. The analysis of the sources of non-formal adult
education confirmed the opinion that new approaches
to solve the researched problem are needed, as
the society is rapidly developing and changing. In
addition, there is no one-size-fits-all formula for all the

teaching learning problems of today’s education, but
prior theoretical knowledge and practical experience
will certainly improve the quality non-formal adult
education and help find effective adult development
strategies in the context of lifelong education.

Further development of the outlined topic will
allow national educators to get acquainted with
modern approaches and effective mechanisms for
the development of non-formal adult education.
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