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OCOBJIMBOCTI BUKJIAJIAHHSA IHOBEMHHUX MOB
JJ1s1 OCIBb 3 OCOBJIMBUMMU OCBITHIMMU IOTPEBAMMU

Po3zenanymo ocobaugocmi HagyanHs ocié 3 0cOOIUBUMU OCBIMHIMU nompebamu Y 3aKkadax euwoi ocgimu. Ocobnugy
yeazy npudineno npobremam eueueHHs ino3eMHux Mog. Po3kpumo ocobaugocmi nopyuiers y ocib 3 0cobIusUMYU OCEIMHI-
Mu nompedbamu.

Mema pobomu — npodemoncmpysamu 00csio euxiadaua 3 Hidepnandie y npoyeci pobomu i3 npedcmagHukamu cniy-
O0enmis 3 0coOnUBUMU OCGIMHIMU NOMPeOAMU 3 MEMOI0 NOOAIbULO20 3ACHOCYB8AHHS ) HABYATILHOMY NPOYECE 3aKAA0Y
suwoi oceimu 6 Yrpaini.

Memooonoeisn. Hagedeno npukaadu pizHux uoie OisIbHOCI 3 MEMOK0 GUSHAYEHHS NOPYUIEeHb ) CyO0eHmis, AKi 3a
306HIUHIMU O3HAKAMU He GIOPI3HAMbCA 6I0 CB0IX 0OHONIMKIE 6e3 0coOnuUeUx oceimuix nompeb. Buceimieno ymosu,
8 AKUX CNOCMEPI2alomubCsl NOPYUIEHHS, WO 3A8aAHCAIOMb 36UUALIHOMY 3ACE0EHHIO HABUANLHO20 MAMEPIANY CIMyOeHmamu
3 ocobnugumu oceimuimu nompebamu. Hagedeno agmopcovky Memoouxy onpayiogants pisHux acnekmie 6UeueHHs hpam-
yy3vKoi MoBU 5K Opy2oi IHO3eMHOT ocobamu 3 ocobnueuMu oceimuimu nompebamu. Hasedeno npuxiaou euguenns iHo-
3eMHOT MOBU 30 OONOMO2010 CEHCOPHUX CNOCODIB: CYX08020, BI3YANHO20, KIHECMEMUYHO20 MA HI0X08020. Buoxpemneno
BUOU HABYANLHOI DISILHOCI, XAPAKMEPHT 0151 KOXCHO20 I3 BKA3AHUX CROCO0I8. Y cmammi Ha200uy€emsbCs Ha 8aMHCIUBOC-
mi ni020MoBKU 00 HABUATILHO2O NPOYECY, U0 BKIIOUAE: POZYMIHHS AYOUMOpIL CMYOeHmis, iXHIX 0coOIUB0Cmel, 0C8ImHIxX
nompeb mowo, ananiz GUKIA0auemM NONIMUKY npoeedeHHs 3aHAMb 3 YPAXYBAHHAM MONHCIUBOCHEN ma nomped cmyoeH-
mig, Opeanizayiio HAGUAILHO20 NPoYecy 8ION0GIOHO 00 NOMped CMYOeHmis, 3a0XOUeH s Ma MOMUBAYII0 00 HABYAHHSL,
BUSLBIICHHSL MOJICTUGUX MPYOHOWI8 Y CIYOeHmi6 ma noulyK cnocodig ix eupitierns.

Hayxosa nosusna. Ha ocobnusy ysazy y cmammi 3aciy208ye opeanizayis 3aHamms 6UKIa0a4eM, BUAEIeHHA 0CGIMHIX
nomped cmyoenmia, eudip hopm ma eQexmusHUX Memoodis, po3MIujeHHs CIYOeHmMi8 HA 3AHAMI, GeOEHHS HCYPHANIE
KOMYHiKayii 3 gukaaoasem ma OmpumManHts He2atino2o 360pOmHO20 38 A3KY, cucmemna poboma Hao Kypcom OUCYUNTIHU.

Bucnoexku. ¥ cmammi Hasedeno pexomeHOayii w000 nposedents 3aHAMb 3 IHO3eMHOI MOBU O CIYOeHmig 3 0CO-
OUBUMU OCBIMHIMU nOmMpedbamu, 0cobaueo uwodo 8udie pobomu (poboma 6 2pynax, 3anumants 0o 2pynu, poboma
6 KOMAHOI, UKOPUCMAHHA KVIbMYPHO20 ACNEKMY Yy NPOEKMHIU OIANbHOCHI, PO3DOONEHHS PIZHOMAHIMHUX MeCmie
ma 3a80anb i poboma 3i cmyoeHmamu w000 3HUICEHHS PIBHS IX XGUNIOBAHHSA MA NOYYMMS Oe3nexu HA 3aHAMMAX
3 [HO3eMHOI MOBU,).

Knrouosi cnosa: 3axnad suujoi oceimu, iHO3eMHA M08A, 0C8IMHI nompeodu, Memoou HAGUAHMS, CEHCOPHI ChocoOu
HagyauHs, opmu Ha8UAHHS.
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PECULIARITIES OF FOREIGN LANGUAGE TEACHING TO AT-RISK STUDENTS

Peculiarities of education of people with learning disabilities in higher education institutions are considered.
Particular attention is paid to the problems of learning foreign languages. Features of disabilities in people with learning
disabilities are revealed.
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The purpose of the article is to demonstrate the experience of a teacher from the Netherlands in the process of working
with representatives of students with learning disabilities in order to further apply in the educational process of higher
education in Ukraine.

Methodology. Examples of different types of activities are given in order to identify disorders in students who do not
differ in appearance from their peers without learning disabilities. The conditions in which there are disabilities that
interfere with the normal assimilation of educational material by students with learning disabilities are highlighted.
The author's method of elaboration of various aspects of learning French as a second foreign language by persons with
learning disabilities is given. Examples of learning a foreign language using sensory methods are given: audio, visual,
kinesthetic and olfactory. Selected types of educational activities are characteristic of each of these methods. This article
emphasizes the importance of preparation for the learning process, namely: understanding the student audience, their
characteristics, learning disabilities, etc., teacher’s analysis of the policy taking into account the capabilities and needs
of students, organizing the learning process according to student needs, encouragement and motivation learning,
identifying possible difficulties in students and finding ways to solve them.

Scientific novelty. Special attention in this article deserves the organization of the teacher's lesson, identifying students
educational needs, choosing forms and effective methods, placing students in the classroom, keeping logs of communication
with the teacher and receiving immediate feedback, systematic work on the course.

Conclusions. The article provides recommendations for conducting foreign language classes for students with learning
disabilities, especially for types of work, namely: group work, group questions, teamwork, use of cultural aspects in
project activities, development of various tests and tasks and work with students to reduce their anxiety and security in
foreign language classes.

Key words: institution of higher education, foreign language, educational needs, teaching methods, sensory modes
of teaching, forms of education.
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AKTyanbHicTe mpoOiemu. VY  3akimagax  posnaganu O. Aximona, O. Iomok, 1. JImiTpieBa
BUIIIOT OCBITU CHOTONIEHHS Bce OubIIOro momu- — Ta iHmi. O. MapTUHUYK TOCIIKYBaB HMHTAaHHS
peHHs HaOyBae mnpoOiieMa I1HKJIFO3MBHOI OCBITH.  TIJTOTOBKH BHKJIAJa4iB 10 POOOTH B 1HKITFO3HB-
[To-nepmie, He BCi NpPEACTABHUKH 3 OCBITHIMH  HOMY CEpPEIOBHIII K 3alIOPYKH €(DEKTHBHOT isUTb-
norpebamMu BIJHOCATH cebe 10 1€l TIpymu.  HOCTI HaBYaIbHOTO mpouecy (Maprunuyk, 2012).
[To-gpyre, BUHMKa€e MUTAHHS opraHi3anii HaB4amb-  JI. MHCBKIB IIJIMTHCS €BPOMEHUCHKUAM IOCBIIOM
HOIO IIpOLleCYy Ha piBHI, SKMH OM 3al0BONBHAB  cowiamizamii oci® 3 0OMEXEHUMH MOXKIHBOC-
noTpedu ycix 0e3 BHUHATKY NPEICTaBHUKIB CTy-  TAMH Ta 3aJy4YCHHS iX y KOM(OpPTHE iHKIHO3UBHE
JICHTCTBA 3 ypaxyBaHHAM IXHIX OCBITHIX NOTpeO. HaBuaJlbHE cepenosuile (Mucekis, 2013).

[HKITI03MBHE CcepeoBHUIIe € BUPILICHHSAM IpO- 3apyOikHI TOCIITHUKN T€K TPYHTOBHO BHBYA-
6s1eM rofei 13 pI3MIHUMH YU MEHTAIbHUMU [1I0PY-  FOTh ITUTaHHs pOOOTH 31 CTYACHTaMH 3 OCOOIMBUMH
LICHHSIMH, TIOB’13aHUX 13 IOAOJNIAaHHAM Oap'epiB Ha  ocBiTHIMH noTpebamu. I. ['apnHep 3ampornonyBas
LUISAXY A0 BTUIEHHS cBO€T Mpii. XTOCh IparHe 310-  BHIY 3aBJaHb Ui 3aCTOCYBaHHs KIHECTETHYHOTO
OyTH BHIY OCBITY, XTOCh XO4€ HaJEKHUM YMHOM  CIocoOy HaB4yaHHsA iHOo3eMHHX MOB (Gardner,
coliali3yBaTuCs y CycHulbCTBi, mpore HasBHI  1999). P. Cnapkc Haromomrye Ha (DOHOJIOTIYHUX
0ap’epu OBTUi yac HE JO3BOJSLIM JIIOASIM 3 0CO-  Ta opdorpadivHuX TPYIHOIIAX, 3 SKHUMH CTHKa-
OIMBMMHU OCBITHIMHU NOTpe0aMH HAOMU3UTHUCA IO  KOTHCS CTYACHTH 3 OCOOJIMBUMHE OCBITHIMH HOTpe-
peautizarii CBOiX HaMipiB. Oamu 1] 9ac BUBYCHHS 1HO3€MHOI MOBH SIK JPyTO1

CrBOpeHHs 1HKJTFO3UBHOTO cepenosuma  iHozeMHoi (Sparks, 2009). M. JleBin pociimxKyBas
y 3aKJa/laX BUILOI OCBITU HAJa€ MOKIMUBICTh OCO-  TMOHSTTSI CTPHBOXKECHOCTI, SIKE € MPUTAMaHHHUM JIJISI
6aM 3 0cOOJIMBUMH OCBITHIMH IOTpebaMu peaii-  JFO[CH 3 IHKITI03i€10, IO 3aBa)Ka€e 30CEPEIKEHOCTI
3yBaTH CBOE MPABO HA OTPUMaHHs 0a)kaHOi BUIIOI  Ta mam'sTi CTYJCHTIB y MPOIECi BUBYCHHS 1HO3EM-
OCBITH Ta IMOYYBATUCS BIIEBHEHO y CyCHiIbCTBi.  HuUX MOB (Levine, 2002).

Huni koXHMH HaBYaNbHHUN 3aKjall HAMaraeTbCs Merta pocaigaeHHsI — OXapaKkTepU3yBaTu 0CO-
CTBOPUTU KOM(OPTHI YMOBU HABUaHHA Ul BCIX ~ ONMBOCTI BUKJIAHAaHHS 1HO3EMHHX MOB Ui OCi0
1 KOXXHOTO, BPaXOBYIOYHM OCBITHI IMOTPeOH, Ta Mi- 3 OCOOJMBHUMH OCBITHIMH MOTpeOaMH, BPaxoBy-
BUILUTH CBIM PEUTUHI Ha HALIOHAJBHOMY 1 MDXK-  I0YHM CrieUM}iKy SBHUX Ta HETIOMITHUX Ha MEPIINHA
HapOJHOMY DiBHSIX. HOIVISIT MOPYIIEHb KOXKHOTO CTYZIEHTa, OMHCATH

AHaJi3 ocTa”HHIX AociaifxeHb I myOjaika-  MeToau Ta GOpPMH HABYAHHS 1HO3EMHUX MOB JUIS
uiii. [IpobnemaTrka iHKITIO3UBHOI OCBITH € aKTy-  OCi0 3 OCOOJMBHMHM OCBITHIMHU MOTpeOaMH, 3arpo-
JIBHOI0O B HAIl 4ac, HEI0 aKTMBHO 3aliMalOTbCcs  IMMOHOBAHI MPAKTHKYIOUOK BHKIJIAIAYKOK 1HO3EM-
BITYM3HSHI Ta 3aKOPJOHHI BYEHI Ta HAyKOBI[. HUX MOB IpuHOr0 Bpoyep Konumuauk y 1i migpyu-
[ToHATTS 1HKITIO3MBHOI OCBITH y pi3HUX acriektax  HuUKy «Foreign languages for everyoney.
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BukJiax 0cHOBHOT0 MaTepiaty 10CTiXKeHHS.
BuBueHHs iHO3eMHUX MOB HE € TIPOCTHM 3aBJIaH-
HSIM JJI CTYAEHTIB. J[71s1 cTyaeHTiB 3 0COONMBUMU
OCBITHIMH NOTpeOamMH Iie 3aBAaHHS 37a€ThCs 0€3-
ycrnimHuM. [Ipore He BapTo 3a0yBaru, 110 y pasi
NPaBWIBHOI Oprasizamii HaBYAJIBHOTO IIPOLECY
Ta 1HAUBIAYaJIbHOIO MIAXOAY A0 KOXKHOTO 31 CTY-
JICHTIB BUBYEHHS Oy/Ib-SIKOTO MPEAMETA € JTOCSIK-
HUM JJIs1 pi3HUX KaTeropiil CTyJeHTCTBA.

ITix TepmiHOM «OCOONMBI OCBITHI MOTPEOH»
MU pO3YMIEMO TIOPYUIEHHS, SIKI CYHpPOBOIKY-
IOTCS 3HAYHUMHU TPYIHOIIAMHU Y CIPUHHATTI
HABYAJILHOTO MaTepiajy Ta BUKOPUCTAaHHI Pi3HUX
acriektiB BuBYeHHs MoBH (Konyndyk, 2011: 3).
Taki siBUIIIa MOXYTh CYNPOBOIKYBATUCS 1HITUMH
MOPYIIEHHSIMH, TAKUMHU K BaH CIIyXY, 30PY, PO3Y-
MOBI BIIXWJICHHS, MOPYIIEHHS €MOLINHHOro po3-
BHUTKY TOINO, & TAKOX 30BHINIHIMA YHHHUKaMH,
TaKUMU SIK KYJIBTYPHI BIAMIHHOCTI, BIJCYTHICTb
9iTKUX 1HCTPYKIiH Tomo. I. Kommuauk mosc-
HIOE, XTO TaKl CTYIEHTH 3 OCOOIMBUMH OCBITHIMHU
notpedbamu. Ha 11 mymKy, 11e ik mporiec oprasizariii
KyHIBJI TPOIYKTIB y CyNEepMapKeTi, MpUHAIIOBLIIN
JI0 SIKOTO, HE TIaM SITAa€Nl, M0 IIAHyBaB KYITUTH
(Konyndyk, 2011). ABTOp BHALISE O3HAKH, 3a
SKHUMH MOXKHa 1IeHTU(IKyBaTH CTYJIEHTIB 3 OCO-
OJMBHMHM OCBITHIMHU MOTpeOaMu, SIKIIO 3a 30BHIIII-
HIMH O3HaKaM¥ TOPYIICHb HE BHsBIEHO. [lo HUX
HaJIeXKaTh: MOMUJIKH y HANHMCaHHI CJIB Ta IyHK-
Tyallii, pery/sipHe MPOITyCKaHHS CIIiB HA CTOPIHIII,
HENpaBUJIbHE 3aCTOCYBaHHS 4acoBHUX (hopM Jiec-
JI0Ba, HETMPAaBUJIIbHE BUKOPUCTAHHS TPUIMEHHUKIB
tomo (Konyndyk, 2011: 4). I. Konunauk 3anporno-
HyBaJIa OTIUTYBAHHS JUIS CTY/ICHTIB 3 METOO BHSIB-
JICHHS Y HUX OCOOJMBUX OCBITHIX MOTPeO:

Analysis of An At-risk Student

Please invest a few minutes of your time,
focusing on one struggling foreign-language
student you’ve had in your own classroom. Just jot
down answers to the following eight questions:

1. What language were you teaching?

2. What was the course level?

3. Whatkind of pedagogical approach were you
using (e.g., TPRS, communicative activities, more
traditional grammar-focused, or a mix of these)?

4. Briefly describe the student:

Age:

Gender:

Family background:

Socioeconomic background:

Handedness (left, right, or ambidextrous):
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Prior attempts at second-language learning:

Any other relevant student features
characteristics:

5. What was the nature of the student’s learning
difficulty (e.g., listening, speaking, reading,
writing, grammar, vocabulary, pacing, anxiety,
spelling, memorization, attention issues, or other
issues)?

6. Was this student receiving any learning-
disabilities services (e.g. resource room help?
IEP)?

7. What strategies or accommodations did you
employ to help this student?

8. What were the outcomes for this student?

CryneHTH 3 OCOONMBHUMH OCBITHIMH MOTpe-
0amMHu MarOTh TPOOJIEMH i3 BHBUECHHSM HaBYaJIb-
HUX [TPEMETIB. 3aBIaHHs BUKIaa4a — 3p03yMiTH,
SIKMM YMHOM HaBYaIOThCSI TaKi CTYJICHTH, Ta ajarl-
TYBaTH CBO€ BHKJIAJ[AHHS /10 IXHHOTO HaBYaHHS.

PoGora 3i crynerTamu 3 0COOTMBUMH OCBITHIMU
norpebaMu y TpoIeCi BUBYCHHS 1HO3EMHUX MOB
MOJISITA€ Y BUKOPHUCTAHHI PI3HUX CEHCOPHUX CIIO-
cOOi1B U151 OBOJIONIHHS IEBHUM IPEIMETOM: CIIYXO-
BOTO, Bi3yaJIbHOTO, KIHECTETHYHOTO Ta HIOXOBOTO.
Haiioi1b mmpoko BUKOPHCTOBYBAHUM CIIOCOOOM
BUBYCHHS 1HO3EMHHX MOB € CIIyXOBHIA, ajie y pasi
31 CTyAeHTaMH 3 OCOOJIMBMMH TOTpeOaMu Iieit
crnoci0 He mpaifoe epeKTUBHO, OCKIIBKHU TaKi CTY-
JICHTH MaroTh MpoOJIeMHu i3 3amam’sTOBYBaHHSM,
NpoIeC CIIyXaHHs IMPOXOAUTH IMOBUIBHO, MOXHA
He po3iOparu iHpopMarlito, sSka HAJAXOAUTh Yepes
opranu ciyxy. EdexktuBHUM MeTomoMm poOoTH 3i
CTYICHTaMH y ILIbOMY HamnpsiMi € BUKOPHUCTaHHS
MY3HKH Ta CIIiBIB.

BizyanpHUME criOCOOaM¥ BUBYCHHS 1HO3EMHHX
MOB € BUKOPHCTAHHSI MYJIBTUMEIIMHUX MPO3ipOK,
PO3IaTKOBUX MaTepiaiiB 3 iH(GOpMAIli€rO 3 MEBHOT
TEMATHKH, KOJIbOPOBUX KaPTOK JUIS OMPAIFOBAHHS
PI3HUX aCMEKTiB MOBH, a TaKOX IIOJICHHE MOBTO-
PEHHSI BOKaOyJsipy, BHKOPUCTAHHS KOJIbOPOBUX
MapKepiB IS MO3HAYSHHS BiIMIHHUX 3aKiHUCHb,
cydikciB Tomo (Konyndyk, 2011: 19). LlikaBum
HOBOBBeleHHsIM [. KOHMHIUK € BUKOpHCTaHHA
opraHaii3epa 3 pi3HUMHU KOJIbOPOBUMH 3aKJIaJKAMH
JUIE KO)KHOTO CTYAEHTA, SKMW Joromarae Haja-
TOIUTH CHUCTEMHY pOOOTY 3 MOBOK Ta TPHUMATH
BUBYCHY 1H(POPMAIIIIO Y TIOPSAKY.

Kinecrernynuii cnoci® BHBYEHHS 1HO3EMHOI
MOBH Tiepen0adae BUKOPUCTAHHS YaCTHUH Tina
1 MOBH JK€CTiB IiJIs il 3aCBO€HHS Ta € HAWOUIBII
e(DeKTUBHUM cepel CTYACHTIB 3 OCOOJUBUMH
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oCBiTHIMH TIoTpeOamu. Jlo BUAIB MisUTBHOCTI
bOTO CIOCO0y BiTHOCHMMO BHUKOPUCTAHHS HEBE-
JIUKHX 32 PO3MIpOM JOIICYOK i3 MapKepamu, Ha
SAKUX CTYIEHTH IO 4ep3l BIAMIHAIOTH [i€CiIOoBa
1 mepenaroTh alli HaCTYITHOMY CTYACHTOBI, STKHA
MOJKE BUITPABUTH HAsIBHI TIOMUJIKH IIOTIEPEIHBOTO
CTyleHTa, sKmio Taki €. Hampuknan: I go — he
goes; we have done — she has done. [|ns noBTo-
pEHHs CIIOBHUKOBOTO 3aracy a0o BiIMIiHIOBaHHS
OCHOBHHX JIi€CITIB IHO36MHOT MOBH BJIaJIO 3aCTO-
COBYETBCS KHJIAaHHS M SIKOTO M’s19a cepe]] CTy/CH-
TiB 13 BUKOHAHHSAM BiAIOBIAHOTO 3aBHaHHs. Jlis
BUBYCHHS HOBOi 0a30BOI JIEKCHKH MOJKHA BHKO-
PUCTOBYBaTH, HAIIPHUKJIaa, KOPoOKY abo proK3aK i3
pedamu. Butsararouu ix mo uep3i, MO)KHa BUBYATH
cJIoBa, CTaBUTH 3anuTanHsa « What’s this?» 1 Bix-
OBiaTH HA HUX.

HroxoBuii croci0 BBaKa€ThCA OJHHUM 13 Haii-
OutbI e(peKTUBHHUX CITOCOO0IB, SIKI MOXKYTh BHKO-
pPUCTOBYBaTHCS y BHBUYEHHI 1HO3EMHHX MOB,
OCKUIBKA OUIBLIICTH JIFOOEH MAaroTh CIIOTag
3 IUTHHCTBA, OB’ s13aHi 3 ICBHUMU 3araxamMi. 1lei
croci® MOXKHa BIAJIO 3aCTOCOBYBaTH y HaBYaHHI
CTYJIEHTIB 3 OCOOJMBUMU OCBITHIMH MTOTPEOAMHU.

Han3uuaitHO Ba)JIMBUM acleKToM y poOoTi 31
CTyZIEHTaMH 3 OCOOJTMBUMH OCBITHIMHU MOTpeOamH,
SIKI OJTHO3HAYHO MArOTh TPYIHOII 3 OpraHi3aIliero
Ta 30CEPEIKEHICTIO, € OpraHizallisl HaBYaJIbHOTO
CepeNoBHINA, MPOIECY HaBUaHHS, 3aBIaHb, TEC-
TiB, Mpe3eHTaIlil 3MiCTy, PO3IaTKOBUX MarepiaiB
ta ouikyBaHb ctyaeHTiB (Konyndyk, 2011: 5).
Haiikpamum € po3MilieHHs CTYJICHTIB Ha 3aHATTAX
y BUDJISAI TIIBKOJIA 3 METOIO IMPSIMOTO 30POBOTO KOH-
TaKTy 3 BUKJIaJlaueM Ta ojiHe 3 onqHuM. HeobxinHo
BHUKIIIOYMTH yCi (PaKTopH, SKi 3aBaKaloTh 30Ce-
pPEIUTHCS HA OCHOBHOMY 3aBJIaHHI, OCKUIBKHU CTY-
JICHTH 3 0COOJIMBUMHU OCBITHIMH ITOTpeOaMH JICTKO
BIJIBOJIIKAIOTBCA Ta 3BEpPTAIOTh yBary Ha MEHII
BayHBi pedi. OCKUTBKH CTYICHTH 3 0COOTMBUMH
OCBITHIMH ITOTpe0aMH MOXXYTb BiUyBaTH TPUBOTY
BiJl HEBIJOMOCTI, 30KpeMa IIijJi Yac TEeCTyBaHb,
BUKJIa/IadaM HEOOXiJTHO TPOBOJUTH KOMILIEKC
BIIPaB Ta 3aB/iaHb i3 METOO SKICHOTO TIOBTOPEHHS
BHUBYCHOTO Marepialy Ta 3HIKEHHS PiBHS CTpH-
BOJKEHOCTI CTYIICHTIB IONEPEIHbO, 3a JCKiIbKa
3aHATh JI0 OCTaTOYHOTO TeCTyBaHHs. [Ipe3eHTarris
HOBOTO MaTepiajly ITOBUHHA MOJIaBATHCS I030BAHO,
BPaxoOBYIOUH OCOOJMBOCTI PO3BUTKY CTY/IEHTIB.
OcHOBHA MeTa MOJJaHHSI HOBOTO Marepiary — Horo
PO3YMiHHS CTYICHTaMH 3 TIO/IaJIbIIIUM 3aCTOCYBaH-
HSIM Ha MPaKTHII.
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[Iomo BpaxyBaHHS OUYiKyBaHb CTYICHTIB IliKa-
BUM, Ha Hallly JYMKY, € BUKOPUCTAHHS JKypHAJIiB
CHIUIKyBaHHS MDK CTYy[JEHTaMH Ta BHKJIaIadeM,
y SIKUX CTYIEHTH MOXYTh 3aJ[aBaTH 3allTaHHS
BUKJIQJIa4eBi, TUIMTHCS CBOIMH MEpPeKUBAHHIMH
Ta OYIKyBaHHSIMH, BpaXEHHSMH, PpO3MOBIIATH
PO CBiif TOTIEPEIHIH JO3B1I BUBUCHHS 1HO3EMHOT
mosH tomo (Konyndyk, 2011: 79). Jlns Bukiana-
YiB BHKOPHCTAHHS JKYypPHAIIB TEX Ma€ BaKIIHBE
3HAYEHHS, OCKUIbKM BOHHU Kpallle OPIEHTYIOTHCS
y morpebax CTyACHTIB, y TOMY YHCI W OCBIT-
HiX, 1 OTPUMYIOTh II€BHY OLIHKY CBO€i poOOTH,
BPaxoOBYIOTh CBOi BJIaCHI TOMHJKM B Oprasisza-
il HaBYAJIBHOTO TPOIIECY, BUATHCS aJANTyBaTH
BUKJIQJAHHS JUCIUIUIIHA JI0 MOTPed CTYICHTIB.
[Tix yac cmiKyBaHHS 31 CTYI€HTaMHU 3a JIOTIOMO-
TOI0 XYPHAJIIB HEOOXiTHO BPaxOByBaTH HEraHMiA
3BOPOTHUI 3B'A30K BiJl BUKJIa1a4a, IKUM LIHY€THCS
CTYJCHTaMH 3 0COOIMBUMU OCBITHIMHU MTOTpeOaMH.

VY BUKIanaHHI 1HO3€MHHMX MOB Ui CTYIEHTIB
3 0COOJIMBUMH OCBITHIMH MOTpPEOAMH IIUPOKO HE
BUKOPUCTOBYETHCS KOMYHIKaTHBHUM MiAX1T, i
4ac 3aCTOCYBaHHS SIKOTO CTYIEHTH MOXYTh pO34a-
pyBaTucs y CBOiX 3HaHHSX Ta BMiHHAX. HaromicTb
poOora y mapax, y KOMaH/ax, BiAMOBIAl HA 3aIu-
TaHHS JI0 TPYIH, CIiJbHA poOOTa HAa/J MPOEKTAMHU
TOLIO TIO3UTHUBHO CIPUAMAIOTHCS CTYACHTaMH
3 0cOOJIMBUMH OCBITHIMH NOTpeOaMU Ta 3a0X04y-
I0Th JIO TIOAAJIBIINX YCITiXiB.

BHCHOBKH i mepcrneKTHBH MOJATbIIUX 0CTi-
axKeHb. PoOoTa 31 CTygeHTamMH 3 OCOOJTUBUMH
OCBITHIMH MOTpeOaMH € CKJIaIHOIO 1 1IKaBOIO BOI-
Houac. BoHa BuMarae rpyHTOBHOTO BUBYEHHS 0CO-
ONMUBOCTEH CTYIEHTIB Ta HAJEKHOTO PIBHS IMiJAro-
TOBKH BHKJIaJ[a4ya IO KOXXHOTO 3aHATTS. BuBueHHS
1HO3eMHOI MOBH € 1€ OJTHUM 3aBJIaHHSM JIO BUKO-
HaHHA y 3aKJaji BUILOI OCBITH, sike mepeadadae
KOOTIEPAIlil0 3yCHJIb BHKJIJa4ya Ta CTY/ICHTA, iXHIO
B3a€MOJII0 Ha pe3yabrar. Mera BuKjagada — He
JUIIE OpraHi3yBaTW HABYAIBHUN TPOIEC I[IKAaBO
1 JIOCTYITHO JUIS CTYJIEHTIB 3 OCOOJIMBHUMH OCBIT-
HiMU IOTpedamu, a i IepeKOHATUCS Y TOAAIBIIOMY
3aCTOCYBaHHI 3HaHb Ha MPAKTHUII Ta 3a0e3MeUnTH
MEPEKOHAHHS CTYJACHTIB y TOMY, IO BCi JIIOAH
pi3Hi, ajie piBHI y CBOiX NMparHeHHSX, OaKaHHIX
Ta norpedax. /[0 mepcrneKkTHB MOAaNBIINX JOCITi-
JUKCHb MO)KHA BiJIHECTH PO3POOJICHHS OCBITHBOT
NpOrpaMy BUKJIAIaHHs 1HO3EMHOI MOBH Yy 3aKJIaji
BUIIIOT OCBITM HAa OCHOBI 3aIPOIIOHOBAHOI METO-
quku . KoHnHAauK Ta 0COOMCTOr0 TOCBIAY pOoOOTH
3 0c00aMH 3 0COOJIMBUMH OCBITHIMH ITOTPEOAMH.
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