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CHALLENGES OF TEACHING IELTS
READING TO UKRAINIAN ADULT LEARNERS

This chapter analyses the author’s experience in teaching Reading part of International English Language Testing
System (IELTS) and the challenges that Ukrainian teachers and adult students face when working with this part of the exam.

The popularity of IELTS makes it an object of research of many scholars. Ukrainian context has not been studied
yet, however the number of test takers in Ukraine is increasing. The research material of the article includes case studies of
students’ performance during IELTS Reading module and hands-on experience of the author based on 18 years of teaching
and 5 years of preparing students to take IELTS exam (15 adult learners in total). During these years students practiced doing
30 reading tests, each test containing 40 tasks (1200 tasks in total).

Ukrainian adult learners who are our target audience, are people of 25 years and older. The main challenge they face
when preparing for IELTS test, in our opinion, is that different approach to learning a language as compared to the experience
they had at school or even at university. For many people over 30, especially those, whose university major was not connected
with languages, spend longer time to adjust to IELTS books and resources, since the materials they had used during their
studies were often based on the Soviet tradition.

The main challenges that IELTS takers face when dealing with Reading module of the exam are as follows:
1) different approach to reading; 2) time restrictions; 3) specific types of tasks (answering True/False/Not Given questions,
Gapfill exercises).

Keywords: IELTS General, reading, adult learners, challenge, skimming, scanning, time restrictions, paraphrasing.

Formulation of a research problem and its significance. IELTS is “globally recognized
English language exam, designed to assess the language ability of candidates who need to study or work
where English is the language of communication. [...] It is jointly managed by the University of
Cambridge ESOL Examinations, the British Council and IDP: IELTS Australia” [7, p. 3]. Since 1989
IELTS has been recognized [4] “an appropriate language requirement for entry to courses in further and
higher education”. It is accepted by most US institutions, as well as universities of the UK, Australia,
New Zealand, Canada and South Africa. IELTS is the most popular [15] among several standardized
English language tests such as PTE (Pearson Test of English), TOEFL (Test of English as a Foreign
Language), CAE (Cambridge Advanced English.)

Depending on student’s goal (work or studies) they can choose between IELTS General or
Academic respectively, however structure of these two options remains the same. IELTS exam is
composed of 4 parts: Listening, Reading, Writing and Speaking.

According to the British Council [15] more than 3,5 million tests were taken in 2017 worldwide.
What concerns Ukraine, there is one testing center in Kyiv. In 2017, the average test score of test takers
in Ukraine was 6,24 (out of 9 band scores, where 6 corresponds to ‘Competent User’ with generally
effective language command) [16]. This means that the preparation level of students is rather good.
Nevertheless, it does not mean that the road to success is easy. IELTS is not just a tool to test your
knowledge of English, but it is also testing your capability to follow the structure and strict
requirements; for many people this experience is rather stressful.

Analysis of the research into this problem. IELTS test is looked upon from different
perspectives. Some research (Pearson) questions whether IELTS is a democratic and humane testing
system at all [20], others (Uysal H.H, Hall G.) talk about its reliability, validity [24, 6] and effectiveness
(Elder, Davies) of the test as such [5]. Scholars (Souzandehfar M., Souzandehfar S.M.A., Farsi M.,
Sharif M.) investigated the relationship between each of the extroversion/introversion personality styles
and the performance on IELTS speaking test [22]; attention to speaking was also paid by P. Seedhouse.
On the other hand, some linguists (Hamid) look at IELTS from test-takers’ perspective claiming that
interests of the latter should be also considered, not just the commercial motives of the testing agencies [8].

Some research done by Chinese scholars (Hsiao T.-C., Cheung A., Jiang G., Yu X.) presents
methods that can help to improve IELTS vocabulary memorizing through e-learning [11]. Many
linguists with hands-on teaching experience research tools for effective writing (e.g. Ahmad Z.).
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Nevertheless, few works on reading in IELTS are available [17, 2, 3], but they are not culture-specific
and do not analyze test takers’ performance and challenges they face during the exam.

According to V. Aryadoust, receptive skills like reading are problematic for most IELTS takers
[1]. In our opinion, IELTS Reading is one of the most difficult sections for Ukrainian adult learners
since its tasks require the approach that does not always correlate with what they are familiar with and
used to (for example, skinning and scanning techniques vs. thoughtful reading that takes a lot of time or
reading for pleasure, etc.). However, not much research has been done on this topic so far, especially for
Ukrainian context.

The research is targeted at the challenges that Ukrainian adult learners face when preparing
for Reading part of IELTS exam.

The goal and the specific tasks of the article. This article attempts to analyze the main
mistakes and problems that occur when Ukrainian adult learners deal with IELTS General Training
Reading module. To understand this we shall: 1) give background information about the IELTS General
Reading module and its structure; 2) specify the skills that a test taker should have to successfully pass
the Reading module; 3) describe Ukrainian adult learners and their approach to learning; 4) enlist the
most important challenges they encounter in the process of preparing for IELTS General and explain
how teachers can solve these problems.

The methods of research included observational research (case studies) and field research
(hands-on experience of the author).

Statement regarding the basic material of the research and the justification of the results
obtained. The research material includes case studies of students’ performance and hands-on
experience of the author based on 18 years of teaching and 5 years of preparing students to take IELTS
exam (15 adult learners in total). During these years students practiced doing 30 reading tests [7, 12, 13,
14, 16, 19], each test containing 40 tasks (1200 questions in total).

In order to understand the challenges that Ukrainian adult learners face when taking IELTS
Reading, let us consider the structure of IELTS General Reading module. It is the second part of the
exam (Listening being the first part) which consists of 40 questions and lasts 60 minutes. The test takers
are required to read three texts consisting of about 2500 words in total. The texts are based on
information that is vital for life in an English-speaking country: everyday survival English
(advertisements, public information leaflets, information about services provided by a college and
various social issues, etc.).

There are several types of tasks in IELTS Reading module. These are short-answer questions,
classification, true\false\not given (yes/no/not given) tasks, matching information to sections in the text;
table, sentence or summary completion, matching headings to paragraphs, multiple-choice questions.

The basic skills that are needed to make IELTS General Reading experience successful are
implied in “Express tip” and “In the exam” sections of IELTS Express coursebook [7] are the following:

1) The skill to differentiate between skimming and scanning and use either of them when
needed;

2) Ability to predict content of the passage under consideration;

3) The skill to grasp the kind of information they need to answer the short-answer question
(“what”, “why”, etc. question);

4) Ability to paraphrase is important when doing classification tasks (the wording of the
information in the text and in the exercise is different, there is very little time to think, so this
skill if often vital to get the high score); this, in its turn, requires the extensive knowledge of
synonyms;

5) The skill to read between the lines, but not to invent non-existent senses that test takers
prescribe to the text (see information below about the true/false/ not given challenges);

6) Ability to quickly find factual information in the text;

7) The skill to find keywords in texts;

8) Ability to prioritize (the unspoken rule to do the tasks you are sure about first and only then
spend time thinking about other ones);

9) The skill to analyze visual information (e.g. charts and tables in gap filling exercises) and
quickly decide what should go into the gaps;
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10) Ability to build the ‘map’ of the text (i.e. grasp the main message of each paragraph); this

skill is needed when you are asked to match headings to paragraphs;

11) The skill to quickly identify wrong options/answers;

12) Ability to understand opinions and arguments made by the author of the passage.

All of the above mentioned are very important skills and require a lot of practice, which is vital
when it comes to time restrictions during the exam. But it is not only time that is challenging for adult
learners. Let us consider them as a group and their approaches to learning in IELTS context, using
research by J. Harmer who singled out a few notable characteristics of adult learners [9, p.84]. Firstly, it
is worth mentioning that adult learners are usually people of 25 years and older, who are involved in
learning [25]. Considering this we may state that adult learners can engage with abstract thought, so
teachers can use various teaching methods, not just songs and/or games as they would when dealing
with young children. Secondly, the life experience of adults empowers teachers to draw on. They also
have their own set pattern of learning. Thirdly, adults tend to be more disciplined, motivated and goal-
oriented (many of them learn English to be promoted at work in their home country or take a test
(IELTS, TOEFL, etc.) to work abroad and so on).

However, adult learners have learning experience of certain kind and they may be rather critical
to other teaching approaches which are unfamiliar for them and vice versa, they may be hostile to the
methods that were used to teach them before. Also adult learners could have been unsuccessful
language learners which can make them anxious about learning languages again, so teachers should be
aware of these aspects when preparing adult learners for IELTS exam.

Ukrainian adult learners, as the author’s experience shows, often face the problem of different
approach to learning a language as compared to the experience they had at school or even at university.
In this context we mean not only methods of teaching, but the teaching materials and handbooks as well.
For many people over 30, especially those, whose university major was not connected with languages,
spend longer time to adjust to IELTS books and resources, since the materials they had used during their
studies were often based on the Soviet tradition. R. Bolitho in his chapter about English learning
materials used in Eastern Europe and former Soviet Union claims that “state publishing houses had a
monopoly over educational publishing, and textbooks, by Western standards, looked uniformly drab and
uninspiring. The picture they gave of Britain and America was largely based on stereotypes and
outdated texts, many of them drawn from old or ideologically ‘sound' literary sources [...]. English was
generally seen as just another school subject with no use beyond the limits of formal education” [23,
p.213]. Very few people had a possibility to meet a native speaker and thus somehow verify whether
their English knowledge and performance as such were adequate. Reading aloud was one of top
priorities; vocabulary learning was also very important, yet little attention was aid to distinguishing
“between active and passive lexicons [23, p.214].

From modern perspective it may seem that students majoring in English had access to better
learning resources than other students, but at university level they “are put through the now very long-
established course by Arakin (first published as long ago as 1961) which is traditional and based on
views of language and language teaching which Western professionals would almost certainly regard as
outmoded.” We find this quote in a book published in 2008 [23, p.214]. Times and attitudes change and
many university departments do not use the abovementioned book (and other outdated ones) any more,
choosing new teaching materials by Pearson, Cambridge English, etc. This means that the quality of
teaching and learning is improving, but since it was not accessible to people whom we define as adult
learners (when they were students) we consider this factor to be an important one because it could have
influenced their learning experience.

Let us now discuss the main challenges that IELTS takers face when dealing with Reading
module of the exam and suggest some instruments that can be used to help both teachers and students to
improve performance during this part of the test.

1. The first and vital thing that test takers should accept is that in IELTS reading the approach to
the very process and tasks of reading is different. By this we mean that it is neither reading for pleasure,
nor extensive reading, where students read to improve word recognition and their overall reading skills
[9]. On the contrary, what the teacher should be looking for is encouraging students to practice intensive
reading that involves quick reading of a text. The intensive reading sequences are used to “read for

79



AxkmyanbHi numaHHs iHo3emHoi pinonoaii

general understanding or gist” (skimming) and “read to extract specific information” [9, p.288]
(scanning) like names, dates or facts. These two approaches are usually not common for adult learners,
so it takes time for them to understand the difference between those two and practice quick reading.

However, teachers, except from providing adult learners with as much practice as possible,
should make sure that the students are aware of the difference between skimming and scanning and
know when each approach should be used. IELTS Academic online resource for students and teachers
suggests using analogies from real life when explaining the difference between skimming and scanning,
because these analogies create emotional connections to the techniques: “Use the analogy of a stone
skimming the water to illustrate that they must keep their eyes moving across the text when skim-
reading. To demonstrate scanning, talk students through a scenario in which they arrive at an airport
fifteen minutes before their flight is due to depart. Here, they have to block out all other sensory data
and search quickly for information about their own flight, just like scanning a text for the answer to a
question in IELTS” [10]. Students should understand what the reading purpose is so they would not
waste time trying to read texts thoroughly.

2. The second important point to remember is time restrictions. In IELTS General test takers
have 60 minutes to deal with 5 — 6 texts. As the experience shows, in case they spend too much time
trying to read texts under consideration very attentively (not using skimming and scanning techniques),
paying too much attention to unknown vocabulary, they can never manage to do all the required tasks.
Ukrainian adult learners (especially when they have just started preparing for IELTS) often tend to read
very attentively, analyzing the text they are working with. This is a good skill, but not for IELTS takers.
That is why it is crucial for teachers to set time limits when asking students to read texts in class.

3. The third challenge that Ukrainian adult learners face when practicing IELTS Reading
module is answering True/False/Not Given questions. The general rule is that a test taker reads the
statement and compares it to the information in the passage. The task is to decide whether the statement
is true, not true of if the statement does not actually agree or disagree with the passage (“not given”).
Usually the statements are represented by paraphrases, so even if the statement should be marked as
“True” it does not mean that it will be formulated in the same way as it is in the text. Even when a
student has good skimming and scanning skills and is used to IELTS time restrictions, True/False/Not
Given questions are often challenging. Let us consider an example from IELTS Express Coursebook.
First students are asked to read a text about studying for a degree abroad [7, p. 13]. See two extracts
from the passage below (viz. Picture 1, Picture 2):

Picture 1 Picture 2

STUDY IN THE UK

Many students are attracted to Britain by its long history
of literature, from Chaucer and Shakespeare to Bridget
Jones and Harry Potter. Look beyond this, and you'll find a
university system with one of the best reputations in the
world. Universities in the UK have a record of achievement
in business, lfelw, the sciences, pbﬂospphy, linguistics an(.:l programme is practical; this gives graduates both the
many other fields. Some UK institutions offer a foundation knowledge and the skills they need when entering
course (usually three months or one year in length) to the workplace.

prepare international students before they go on to do a

full undergraduate or post-graduate degree; applying for

one of these courses normally involves taking the

IELTS exam.

STUDY IN NEW ZEALAND
With its vast and beautiful open spaces and friendly city

centres, New Zealand is a country where you can enjoy
both the great outdoors and the conveniences and
dynamism of modern city life. Low living costs and a high
standard of living also make life here very appealing. New
Zealand’s highly respected educational programmes are
based on the British system. A large part of a degree

The True/False/Not Given questions to the text are as follows (viz. Picture 3):
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Picture 3

ractice

& EXAM  Questions 11-15

Do the following statements agree with the information given in the passage? Next to questions 11-15 write

TRUE if the statement agrees with the information
FALSE if the statement contradicts the information
NOT GIVEN  if there is no information on this

11 Australia is a dangerous country.

12 Most state universities in Australia are of comparable quality,
13 A degree from a UK university is highly regarded.

14 The British education system has a large practical element.

15 Canada has the top three universities in the world.

To illustrate the typical mistakes the test takers make we shall consider questions 14 and 15 in
the Picture 3 above. The correct answer to question 14 is “Not Given”. However, students tend to make
a mistake and put “True”. Their reasoning is that in “Study in New Zealand” passage (Picture 2) there
are sentences New Zealand'’s highly respected educational programmes are based on the British system.
A large part of a degree programme is practical; this gives graduates both the knowledge and the skills
they need when entering the workplace in which there is clear statement about New Zealand’s
educational programmes being based on the British system and, according to the adult test takers, the
next sentence implies that the programme is practical, which is true, but the text does not clearly say
that, that is why the answer should be “Not Given”. Students tend to overthink the questions thus
making the task too complicated, as we have seen in the example above.

If we look at question 15, students are often misled by the phrase top three universities in the
question. If they were too fast to skim the text passage and did not bother to doublecheck the key words
they thought they had remembered, the test takers opt for “True” as the correct answer, but then they are
wrong, because (see Picture 4)

Picture 4
notwithstanding the fact that
there is a phrase containing “ten” STUDY IN CANADA
(top ten places), it is not  Surveys conducted by the United Nations have repeatedly
connected to the question  found Canada to be among the top ten places in the world

statement 15. This leads us to an - - ) o
: V. er,
idea that the teacher should pay to live in. In addition, Canada’s largest cities, Vancouv

students’  attention to the  Toronto and Montreal, have been recognised as world-class
importance of finding the lexical cities in which to live and work, for their cleanliness and
evidence in the text, even if they safety and for their cultural activities and attractive

think th ber it. : . : : :
" fty i;er:g)n Veerr;/ important lifestyles. A Canadian degree, diploma or certificate is well

to remember that IELTS Reading regarded in business, government and academic circles
module does not require any  around the globe. Canada has two official languages -

personal  knowledge and English and French. Studying and living in Canada could
experience, i.e. even when the

students disagree with the author | D€ your opportunity to learn both!
of the text under consideration,
he or she has to rely on the information included in the text, not on their own ideas about it.

However, as it was stated earlier, IELTS is very stressful experience for students, it is difficult
for them to answer questions all the time without having any personal feedback, which is rather
important in the process of learning. Agreeing with A. Kennedy [18] we think that it is important to ask
students whether they liked the text and some short questions about the content of the text. It is
especially important with adult learners who are used to such approach and those who have just started
their process of preparation to IELTS exam. This approach helps new students to feel more comfortable
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in unknown learning setting before they are familiar with IELTS Reading module and know its structure
and requirements very well.

4. One more challenge worth considering in this article is Gapfill exercises. They are used to
check general understanding of the text and detailed understanding of the sentences in it.
Notwithstanding the fact that this task type is known for any language learner, the IELTS time
limitations make it difficult, especially for adult learners preparing for IELTS General whose level of
English is often not that high (as compared to IELTS Academic test takers) and is usually pre-
intermediate or intermediate. The first thing to remember is that texts under consideration should be
scanned, not read thoroughly. Teachers should make sure that the students know where to find answers
in the text. To ensure this, students can underline/highlight keywords in the text or create a “map” of the
text writing the key words on the margins. In such a way they will quickly find them when needed.

It is also vital to pay students’ attention to grammatical context directing them to certain specific
features of syntactic environment. In such a way teacher performs function of a prompter. During the
test students tend to pay too much attention to unknown vocabulary they find in the text thus wasting
time and not managing to answer all the questions. Teachers should instruct students how to guess
meanings of unknown words. This can be achieved by, for example, paying attention to text
construction in the passage with unfamiliar words or by encouraging students to analyze the structure of
an unknown lexical unit and to think about derivatives, paying attention to the words with similar roots;
here we should note that it is important to raise students’ awareness about meanings of prefixes (e.g.
negative meaning expressed by prefixes dis-, il-, im- in-, non-, etc.).

However good the knowledge of English is, test takers should read the tasks attentively and
follow the instructions. The task may ask students to “write no more than three words”. If the answer
does not fit the maximum word count, it will be considered as wrong. It is worth paying students’
attention that articles also count, so if test takers put three words and an article, the answer is incorrect.

It is a good idea to start with easier tasks. In such a way students will use the limited time wisely
and get as many correct answers as possible.

Conclusions and prospects for further research. Years of teaching experience and the
author’s research that lasted for 5 years, brought together 15 adult learners who did 1200 reading tasks
in total, enables us to conclude that the biggest challenges that adult Ukrainian test takers face are
connected with their previous learning experience and educational background as such. These include
difficulties with skimming and scanning techniques, challenges in meeting the time restrictions and
problems with some specific types of tasks (True/False/Not Given questions and Gapfill exercises).

Teachers should promote a different approach to reading when preparing students for IELTS.
By this we mean that they should shift students’ attention from reading for pleasure to reading for gist,
using scanning and skimming techniques. Instructors should also train their students to find keywords in
the text and pay attention to grammatical and syntactical structures.

Further comparative research should be done to investigate how adult learners with different
cultural background perform during IELTS Reading test.
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Kotuc Onena. Bukiuku npu miarorosui gopocanx yunis a0 icmuty IELTS (Moxyas «Uuranus»). Y crarti
MPOaHaJI30BaHO JJOCBIM MiATOTOBKHU JOpOCcHuX y4HiB Jio icruty IELTS (Momyns «UuTaHHs») Ta BUKIIHKH, SKI BHHUKAIOTH B
JIOPOCIHX YKPATHCHKHUX CTYICHTIB Ta BUKJIAIAYiB TIPH POOOTI 3 II€F0 YACTHHOIO ICTIUTY.

[Momynsipuicts icnuty IELTS poGuth Horo o6’eKToM HOCIIKEHHST 0araThboX HAayKOBIIB. Y KpaiHCHKHH KOHTEKCT
Ioci He OyB TOKJIAIHO JOCHTIIKEHUMH, a KUTbKICTh 0ci0, KOTpi 3[al0Th IIei TecT, IMOopigHO 3pocTae. MartepiaaoM JOCTiKeHHS
€ IHUBITyalibHI KSWCH JOPOCIHX CTYACHTIB, KOTPi BUKOHYBaIH 3aBaanHs Monyis «Yutanas» (IELTS Reading), 18-piummit
BUKJIaJAIbKUIA JIOCBIJ aBTOPKH Ta S-piuHMN JOCBiA MAroToBKH y4HIB g0 Tecty IELTS (3aramom 15 nmopocnux yuHiB).
[poTsiroM [BOro Yacy YYacHHKH JOCIIDKCHHS BUKOHAIW 30 TecTiB Momyns «UuTaHHS», KOXKEH 3 SIKHX CKJIANAEThCS 3
40 3aBmaHp (3aranbHa KibKicTh 3aBaanb — 1200).

Jopoci ykpalHCEKi y4Hi, Hallla [iJIboBa ayAUTOPIs, — IIe JFOIX BiKOM 25 pokiB Ta ctapii. OCHOBHHUI BUKITHK, 3 SIKFM
BOHHU CTUKAIOTBCSI TIPU MIATOTOBLI JI0 TECTY, — 1€, HA Hallly JyMKY, PI3HHMIIS B MiIXO/aX, SIKi BUKOPHCTOBYIOTh TBOPIII TECTY
IELTS, Ta aBTOpHM MiAPYYHHUKIB, SIKHMH CBOTO Yacy KOPHUCTYBAIUCS YYaCHUKU HAIIOTO JOCIIDKeHHS B mKkoii g y 3BO. s
Oarathox Jirosiet BikoM moHaa 30 pokiB, 0COOIMBO THM, Yy KOTO Crieliai3aiis He OyJia MoB’s3aHa 3 BUBUCHHSIM MOB, 3a3BHYail
BUTpPAYalOTh OLTBINE Yacy Ha Te, abW MPUCTOCYBATHUCS N0 MAPYYHUKIB Ta IHIIMX pecypciB miarotoBku no IELTS, ockimbku
Martepiaiiu, siki BOHU paHillie BAKOPUCTOBYBATH ITiJl YaC HaBYaHHSI, 4aCTO 0a3yBaJIMCS HA PAJSTHCHKHUX TPAIULIISIX.

OCHOBHMMH BHKJIUKaMH, TIepe]] SKUM CTOSTH JIFOH, KOTPi TOTYIOThCS 10 ckimamanas IELTS, mu BBakaemo Taki:
1) pi3HuLA B migX0AaxX J0 YMTaHHsT; 2) 9acoBi 0OMeKEHHsT; 3) MeBHI BHIM 3aBJiaHb, a came True/False/Not Given ta Gapfill.

Kurouosi ciioBa: IELTS, unranss, opocii y4Hi, BUKIHK, IPOTITHYTH TEKCT, MTOODKHO MPOYUTATH TEKCT, YaCOB1
00OMeKeHHs1, epepasyBaHHsL.

Kotpic Osiena. Bp130BbI NIPH NMOATOTOBKE B3POCJIBIX YUeHUKOB K dKk3ameHy IELTS (monyans «Urenue»). B
CTaTbe TPOM3BEAEH aHAM3 OIBITA IMOATOTOBKH B3POCIBIX YYEHHKOB K 3k3aMeHy |ELTS © BBI30BOB, ¢ KOTOpPBHIMH
CTAJIKMBAIOTCSl YKPAUHCKHE CTYAEHTBI BO BpeMsl pabOoThl C 3TOH 4acThiO 9K3aMeHa.

HomymsaprocTs 5k3ameHa |IELTS nemaer ero 00beKTOM HCCIIEIOBAaHNS MHOTHX YUEHBIX. Y KPAaUHCKHUHA KOHTEKCT CIIé
He ObUI THIATEIBHO HCCIIEOBaH, a KOJMYECTBO YEJIOBEK, CAAIOLIMX 3TOT TECT, ¢ KaXKIbIM rojioM pactér. Marepuaiom
HCCIICIOBaHUS SBISIOTCS MHIUBUIYaJbHBIC KEHCHI B3POCIBIX CTYACHTOB, KOTOPHIC MCIIONHSUTN 3aaHus MOIYIsT «UTeHue)
(IELTS Reading), 18-netHuii npenomaBaTeibCKUii OMBIT aBTOPa CTATbU U S5-JIETHHI OIBIT MOATOTOBKH YYEHHKOM K TECTY
IELTS (15 B3pocibIx yueHHKOB). Ha mpoTshkeHn# 3Toro BpeMeHN YYacTHHKH HCCiIeoBaHus UcnomHmH 30 TecToB MOyIst
«YUteHney», KaKIbIA U3 KOTOPBIX cOCTOMT U3 40 3a1aHuii (o01iee KonmuuecTBo 3ananuii — 1200).

B3pocibie ykpanHCKHe ydeHHKH, Hallla IeeBasi ayJuTopHsi, — 3TO JIOJM B Bo3pacte 25 set u crapiue. OCHOBHOM
BBI30B, C KOTOPBIM OHH CTAJIKHBAIOTCS IPU MOJTOTOBKE K TECTYy, — 9TO, KaK MbI CUMTAaEM, Pa3HHIA B MOJX0JAX, KOTOPbIE
ucrone3yroT aBTopel Tecta |IELTS u aBTOpBI y4eOHHMKOB, KaKMMH B CBOE BPEMs IIOJb30BAJWCH YYACTHUKU HAIIIETO
WCCIIeIOBaHMs B IIIKOJIE WM yHUBepcuteTe. s MHOTHX sojieid B Bo3pacte Oosiee 30 jieT, 0COOCHHO AJIsl TeX, Y KOTro
crienMaiu3alys He Oblla CBs3aHA C H3YYCHHEM S3BIKOB, OOBIYHO HCHOJIB3YIOT OOJbIIE BPEMEHM Ha TO, YTOOBI
MPUCIIOCOOUTBCSL K YUeOHUKAaM U IpyruM pecypcam noarotoBku k IELTS, mockonbky Marepualibl, KOTOpble OHHM paHblle
HCTIOJIb30BANIH JIJIs1 00YUEeHHSI, 4aCTO OCHOBBIBAIMCH HA COBETCKUX TPAIUIIMSIX.
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AxkmyanbHi numaHHs iHo3eMHoi pinonoaii

PesyspraThl HaIero MCCIEAOBAHMS IIOKA3bIBAIOT, YTO OCHOBHBIC BBI3OBBI, C KOTOPBIMH CTaJKHUBAIOTCS JIIOJH,
roropsinmecs kK caaue |ELTS, takoBer: 1) pasHuIa B Hoixoaax K YTEHHIO; 2) BpEMEHHBIE OrpaHUYEHUs; 3) crienuduyueckie
THIIB 3a1aHui, a umenno True/False/Not Given u Gapfill.

KiioueBnie cioBa: |IELTS, ureHue, B3pocible YUeHUKH, BBI30B, IPOCMOTPETH TEKCT, OEIII0 MPOCMOTPETH TEKCT,
OrpaHMYCHUS BO BpPEMEeHH, niepedpasnpoBaHue.
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OYHKIIOHAJIBHI 3B’AA3KH MI’K MOBHUMMU 3HAHHAMMU
TA IICUXOJIOTTYHHUMMA SIKOCTAMU OCOBUCTOCTI
B ITPOLECI MOBJIEHHEBO-MUCJIEHHEBOI AIAJIBHOCTI

CrarTa € TeOpeTHKO-eMIPHYHNM JIOCI{HKEHHSAM BHYTPIIIHIX KOTHITUBHHX IIPOLECIB JIIOAWHH, ITOB’SI3aHUX
MHCJICHHEBOIO Ta MOBJICHHEBOK IisUThHICTIO. Po0OOTa moemHye B co0i (DUIONOTIYHY Ta TMCHXOJIOTIYHY MapagurMu. Y
TEOPETUYHIM YacTHHI 3MIMICHEHO O ¥ aHaNi3 MOBJICHHEBO-MHCICHHEBHX IPOLECIB JIFOMUHH, IO YMOXKJIMBIIOIOTH
CIIPUIHATTS, 30epexeHHs] HOBOT 1H¢)opMau11 IHJII/IBII[yMOM ii BHyTpIlIHIO TepepoOKy Ta IoJjabIie BmTBopeHHﬂ

B1/:[06pa>1<eHo NOMVSIAM Ta TINOTETHYHI Teopil Ha OKpeCleHy NpoOIeMaTHKy HH3KH BigoMux ¢ijoJoriB i
nicuxomninrsictiB: H. Xomcpkoro, JI. C. Burorcekoro, O. M. JleontseBa, O. P. Jlypii, /x. AHaepcoHa i iH. Y mociipKeHHi
PO3KPUTO, TIepeyciM, IHTErpaTHBHY CKIAJOBY YaCTHHY TEOPiil KOXKHOTO i3 3a3HAYCHUX YYCHHX. Y Pe3yJbTaTi OMHCAHOIO
TEOPETHYHOTO aHali3y KOrHITHBHHX IPOLECIB, CIIPSIMOBAHUX Ha CIIPUHHSTTS, 30epekeHHs], IepepoOKy Ta perpoLyKyBaHHs
iH(opMarii Bramocst BCTAHOBUTH JICKCHUKO-TIPEIMETHI BiTHOIICHHS MK TIOHATTSAMU: MOBHI 3HAHHS, CHITUKJIOTICANIH] 3HAHHS,
BUBIIHI 3HAHHS.

VY mpakTH4HIH YacTHHI BHKOPHCTAHO HHU3KY IICHXOJIOTIYHHX 1 TICHXOJIHTBICTHYHMX TECTOBHX W ONHTYBAJBHHX
METO/IMK 33/ TIOUIYKY KOpEJIILiid MDK ICHXOJIOTIYHUMHU pPHCaMH OCOOMCTOCTI Ta OCOOJIMBOCTSIMH (DYHKLIOHYBaHHS ii
KOTHITHBHHUX IIPOLECIB, NPSMO YH ONOCEPESAKOBAHO MOB’A3aHHMX 13 MOBHOIO MiSUTBHICTIO. Y pe3yJbTaTi MaTeMaTHYHOT
00pOOKM OTPUMAaHMX CTaTUCTHYHUX JAHUX YyIAloCs BHSABMTH  TaHOpaMy KOPEJLLIMHMX 3B’SI3KIB MDK TakUMHU
TICHXOJIOTTYHIMH SIKOCTSIMH OCOOHCTOCTI, SIK HEBPOTHYHICTB, COpOM’SISJ'II/IBiCTB KOMyHiKa6eJILHiCTL Ti3HABAJILHAI MOTHB,
0cO0JIMBOCTI KOMyHlKaTI/IBH01 MOBEJIHKH, CTPYKTYpa MOTHBALMHOI W eMowUiiHOT cq)ep Ta cneunanom nepe61ry
KOTHITHBHUX IPOLIECIB, TTOB’A3aHMX i3 HAKONMYCHHAM Ta (OPMYBAHHSAM MOBHHUX 3HAHb 1 iX SIKICHHH Iepexin Ha piBeHb
MOBHOI KOMIIETCHTHOCTI.

BusiBnieHi i onvcaHi aBTOpoM B 11ii po0OOTI TeHJEHMIT Ta 3aKOHOMIPHOCTI MOXKYTh BHCTYIIAaTH B POJIi €JIEMEHTIB
EMITIpUYHOI OCHOBH B MalfOyTHHOMY CTBOPEHHI HOBHX, OCOOMCTICHO OPi€HTOBAaHMX METONWK BHUKJIAJAHHS 1HO3EMHHX MOB.
OkKpiM TOr0, YCTaHOBIICHI (DaKTH TaKOX OyTyTh KOPUCHUMHU JUIsl TOOYJOBHX HOBUX TEOPil 1 MOJieNieil KOTHITUBHHX MPOIIECIB
JIFOIVHML.

KnrouoBi cjioBa: CHIMKIONCAWYHI 3HAHHS, JHTBICTUYHI 3HAHHS, BHBIAHI 3HAHHSI, BPO/DKCHI KOTHITHBHI
CTPYKTYPH, iHTEpIOpH3aIlis, eKCTEPiOPH3allis, TEKCHKOH, MOBHI 3HAHHSI, MOBHA KOMITCTCHTHICTb.

Ha cporozaHi ycminHoMy BYEHOMY, JIIKAprO, MMCbMEHHUKY Ta OyAb-sIKOMY IHIIOMY (axiBIO
JUISL IATPUMAHHS CTaTyCy BUCOKOKBaJII(PIKOBAHOT'O cIieriajicTa i mepedyBaHHS B KypCl BCIX Cy4aCHUX
MDKHApOAHUX MO/il 00paHoi HUM (axoBoi cdepr BKe HEJOCTATHBO BOJIOMAITH PIHOIO Ta OJHIEIO 13
MOIIMPEHNX 1HOo3eMHUX MoBamH. CydacHi TEHJEHII B HAyKOBOMY CBITi BKa3ylOThb Ha T€, L0 KOXKHa
JIIOJIMHA JUTA YCHIIHOT mpodeciitHoi caMopeaizalili MOBHHHA BOJIO/IITH TIPUHANMHI TphOMa a00 HaBITh
4OTHpPMa MOBaMH, YKITIOUAKOUH PiHY.

Haxonwmyenwii mpakTHYHAN JOCBI BUKJIaJaHHS 1HO3EMHHX MOB HA HEMOBHHX CIICIIIEHOCTSIX
[8, c. 92-95] yka3ye, m0 B abCOJNIOTHO OMHAKOBHX YMOBAX OJHI CllyXauyi HABYAKOTHCS IIBHIIIC if
Jerme, y Tod yac siK iHII MoTpeOyloTh Oulblle Yacy Ta JOCATAIOTh 3HAYHO CKPOMHILIMX YCIIiXIB.
[ikaBuil TakoXX I1HIIMI, €MIIPUYHO JOBEACHUI (akT: oOpaHuil JIOJUHOK (ax BIUIMBAE HA THI
TPYJIHOILIB, 13 SKUMH BOHA CTUKAaTUMETHCS B MPOLIECI 3aCBOEHHS HOBOI MOBH. [IpeacTaBHUKM TOUHHX
HAyK JIETKO 3aCBOIOIOTh TPaMaTH4HI MpaBijIa iHO3eMHUX MOB Ta aJTOPUTMHU iX 3aCTOCYBAHHS, OIHAK
4acTO MaroTh MpoOieMu 3 (OHETUYHHMM acleKTOM 1 TBOPUMMHM 3aBAaHHSIMU. BomHouac QaxiBisiM
TYMaHITapHUX CIIEIIaIbHOCTEH BaXKKO JA€ThCS CHCTeMa IpaMaTUYHMX TMPaBWIl, OCOOIMBO Ha PiBHI
cuHTakcucy [8, c. 134].

Bopnouac mcuxonoriuHi OCOOIMBOCTI  caMOi JIFOJWHH, 3TIMCHIOIYM CrenudiuHuid 1
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