Hayxkosuii sicypHan. Ne 13/2020

Washington Post” u “The New York Times” 2000 — 2020 rr. YcraHaBIuBaeTcs, 4To KOHUENTyansHas Metonnmus 1{IEJIOE
BMecto YACTU MOXeT CIyKUTh KOTHUTHBHOM OCHOBOM JUIi CO37aHUs 5BPEMH3MOB, W B pe3yJbTaTe TaKoH
METOHUMUYECKOH KOHIENTYyalN3alli HETATUBHBIC (DAaKThI MPEACTABIAIOTCS IMPOKHMHE, OTHOCHTEIBHO MO3UTUBHBIMU TN
HEUTPAIILHBIMA  NMOHATHAMHU. ONHKCHIBAaeTCS  ACCOIMATHBHOE BOCHPHSTHE HM3Y4aeMbIX HB()EMHUCTHYECKUX  €IUHHIL
peLUnueHTaMu M 00HapyXEHO, YTO 3B(eMU3MBI, OCHOBaHHBIE Ha KoHIenTyanpHOH MetoHuMun LIEJIOE Bmecto YACTU,
BYaJIIPYIOT HeraTHBHbIE (akThl He (OKyCHpYsl Ha HUX BHHMaHHUE, 3aCTaBJIsAsl PELUITMEHTa CAMOIPOU3BOJILHO HPOITYCTUTh
HeraTuBHBIN (akT. OmnpeneneHo, 4To HcciaemayeMble 3BOEMU3MBI MOTYT BIMSATh Ha KOTHHIMIO DPEIWIHEHTA, MMEHHO
Oraroiapsi BKJIIOYEHUIO HETATHBHOTO (hakTa K 0oJiee MMPOKOMY TIO3UTHBHOMY WJIM HEHTpaJbHOMY KOHIIENTY, B PE3YJIbTaTe
Y€ro BO3HMKHET MO3UTHBHAS WM HEHTpasbHAasl PEaKiis PEUINCHTA Ha HETaTUBHOE TIOJIMTHYECKOE SBIICHHE.

KiioueBbie ci1oBa: 5BdemMn3M, KOHIENTYyallbHass METOHUMUS, TIOIUTHYECKUH JTUCKYPC, KOTHUTHBHBIA MEXaHH3M,
aCCOIMATHBHOE BOCIIPHSTHE.

Nebeliuk Lesia. Conceptual Metonymy in the basis of Euphemisms in the English Language American
Political Discourse. The article deals with the analysis of euphemisms in the English language American political discourse
based on conceptual metonymy. Though the phenomenon of euphemisation has been widely studied, the linguo-cognitive
characteristics of euphemisms in the English language American political discourse and their influence on the recipients have
not been established yet. The aim of the article is to analyze euphemisms in the English language American political discourse
based on the conceptual metonymy. Some political euphemisms are not immediately recognized in the political discourse by
the recipients, whereas the euphemistic potential remains quite strong. The author claims that the conceptual metonymy can
be one of the cognitive mechanisms of creating hidden senses of the euphemisms and make these euphemisms unnoticeable in
the discourse. The author provides lexical-semantic components from the addressee’s spheres of knowledge that contribute to
ameliorated, positive perception of the nominations, and applies the theory of conceptual metonymy to the euphemisms under
study. The study of linguo-cognitive characteristics of euphemisms in the English language American political discourse
applying the conceptual metonymy theory allows tracing the conceptual metonymy WHOLE as PART in the basis of such
euphemisms: alternative, strategic, affordable, progressive, radical, rational, informal, adjustment, procedure, action. The
euphemisms under study were selected from the political texts of “The Washington Post” and “The New York Times” 2000-
2020. It was established that the conceptual metonymy may serve as a cognitive basis for the euphemisms under study. As a
result of such metonymic conceptualization, negative facts are represented by some much wider but positive or neutral
concepts. The author also describes the associative perception of the euphemisms under study. The analysis shows that
euphemisms based on the conceptual metonymy WHOLE as PART make the recipients skip negative facts by not focusing
on them. The euphemisms listed above are able to influence the recipient’s cognition due to the inclusion of the negative fact
to a wider more positive or neutral concept. The result is a positive or neutral recipient’s reaction.

Key words: euphemism, conceptual metonymy, political discourse, cognitive mechanism, associative perception.
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INCLUSIVE EDUCATION FOR PUPILS WITH AUTISTIC SPECTRUM
DISORDERS

In this article attention is paid to psychological adaptation of children with autistic spectrum disorder in the learning
process. The appropriate strategies of teaching English as a foreign language to students with ASD that will supply their
psychological adaptation in mainstream secondary schoolsare highlighted. The concept of inclusion is revealed and the basic
principles of inclusive education are emphasized. Methods of learning words, sounds and letters in foreign language lessons
by children with autism are considered.

A person with autism generally has difficulty in language learning, obtaining communication, social, and cognitive
skills. Due to these challenges, children with autism learn better from visual aids, imitation and structured surroundings that fit
their sense perception and routines. They have to deal with the consequences of negative attitude towards people with
disabilities in general. Nevertheless, some families, despite having children with severe ASDs, have still managed successful
psychological adaptation.lt is recognized that children in such conditions better adapt to the environment, develop social skills,
and feel more independent and socialized.

Parents and the professionals agree that every child with an autism spectrum disorder is unique and it takes lots of
hard work to help a child with autism get the most out of the classroom experience. It also takes, a good dose of structure and
understanding that each child has different needsas well as styles of learning.

Interaction with other children will help to obtain out of the classroom experience through games, which allow some
children with autism to accept a social interaction. A structured environment can make the child feel secure and more open to
learning. The main forms of interactive work are educational interaction of students in pairs and micro groups. Groups study
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learning material and develop interpersonal skills.The visual aids combined with demonstrations of different activities can
help a child improve their language skills.

The effectiveness of these exercises depends on the extent to which the following conditions are met: systematic
conduct; their distribution in order of increasing complexity; alternation and diversity of exercises.

Key words: autism, special educational needs, psychological adaptation, ways of teaching, inclusion.

Introduction.In the last few decades the recognition of students with special needs has been
increasing significantly that presupposes the necessity of their better understanding. The problems of
socialization as well as supportive school programs for launching a process of their adjustment and self-
evaluation are in the scope of sociological, psychological, methodological, and pedagogical studies
nowadays.

In particular, this issue was considered in the writings of many scholars and methodologists such
as K. Colihan [1] and F. O’Callaghan [4, p. 263-265], who paid attention to the study of the concept of
autism, its types and features. The concepts, strategies, methods of inclusion and inclusive education are
covered in the worksof M. J. Meynert [2], A. Warber [7] and others.

The aim of the current study is to examine ways of teaching English as a foreign language to
pupils with Autistic Spectrum Disorder (ASD) that will supplytheir psychological adaptationin
mainstream secondary schools. The main tasks are:

— to consider the experience, attitudes and knowledge in relation to inclusive education for
pupils with autistic spectrum disorders (ASDs);

— to summarize the strategiesof teaching pupils with autism;

— to analyze forms and types of correctional and developmental work in foreign language
lessons through inclusion.

Research methods and techniques. To solve the tasks mentioned above the following methods
were used: analysis, synthesis, descriptive and deductive methods.

Results and discussions. International human rights standards are based on the idea of
participation of every person in public life on the basis of equality and without discrimination (UN,
1993). The spread of inclusive education in Ukraine for children with physical and / or mental
disabilities is not only a reflection of the times, but also another step towards ensuring the full realization
of the rights of children with special needs to quality education [6].The acknowledgment of students
with special needs has been expanding in Ukraine lately and better understanding of their learning
challenges as well as steady school programs are direly required. Both schools and teachers in Ukraine
have very constrained readiness in either educating abilities or material advancement to meet the special
needs of such pupils.

It cannot be denied that education plays an important role in the life of every individual;
therefore, equality and equity in education need to be strengthened and supported to confirm the
necessity of giving care and attention to all children without exception. Basic education is the right of
every individual.

In Soviet Ukraine, children with inabilities were taught in special schools or in some
establishments of combined sort — kindergartens, and boarding schools. Nowadays in Canada, the USA
and European countries there is an impressive experience in involving children with special educational
needs to study within the closest state schools, which is also broadly implemented in Ukraine.

Inclusion can be described as the practice of including students with disabilitiesalongside with
other students in a regular classroom. It can also be describedas including students of different
backgrounds and abilities to study together. Theoretically, inclusion is related to philosophical decision
that emphasizes ‘the importance of bringing together diversestudents, families, educators and
community members’, in the purpose of establishing supportive learning atmosphere that helps every
individual student get the feeling of respect, acceptance and the sense of belonging [2].It is recognized
that children in such conditions better adapt to the environment, develop their social skills, and feel
more independent and important in society.

Basic principles of inclusive education are as follows:

— all children should study together whenever possible, despite certain difficulties or
differences;
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— schools should recognize and take into account the diverse needs of their students,
coordinating different types and rates of learning;

— ensuring quality education for all through responsible teaching, application of organizational
measures, development of teaching strategies, use of resources and partnerships with their communities;

— children with special educational needs should receive additional assistance that they may
need to ensure the success of the learning process|[3].

The word Autism comes from the Greek word “autos” meaning Self, because of extreme
aloneness associated with thisdisorder. Autistic Spectrum Disorder (ASD) refers to a complicated
disorder of brain development [4, p. 263-265]. Autism and Autism Spectrum Disorders (ASDs) are
among the most enigmatic and restricting disorders, that affect individual's reciprocal social interaction,
verbal and non-verbal communication, flexibility in their selection of interests and behaviours.

From a sociological perspective, people who experience disability undergo stress, cope with life
transitions, value changes, and experience disability issues across their life spans. Their way of life has
to deal with the consequences of negative attitude towards people with disabilities, and the main task of
professionals who work with them is to assist with adjusting into the society.Nevertheless, some
families, despite having children with severe ASD, have still managed successful psychological
adaptation.

A person with autism generally has difficulty in language learning, obtaining communication,
social, and cognitive skills. Due to these challenges, children with autism learn better from visual aids,
imitation and structured surroundings that fit their sense perception and routines. The visual aids
combined with demonstrations of different activities can help a child improve their language skills.

Interaction with other children can be encouraged through games, which allow some
childrenwith autism to accept a social interaction. A structured environment can make a child feel
secure and more open to learning. The structure also prevents anxiety from exposure to any sensory
triggers or confusion. Autism experts have developed a number of educational therapy and teaching
methods that consider the unique needs of children with autism [7].

The main forms of interactive work are educational interaction of students in pairs and
microgroups. Groups study learning material and develop interpersonal skills. It is quite advisable to use
games in foreign language lessons, such as «Catch the sound» game. The game is aimed at mastering
sound-letter analysis and synthesis, establishing the correct relationships between sounds and letters.
Students pick up the appropriate letter that identifies the sound in the word in the picture.

The number of children diagnosed with autism is increasing,therefore knowledge of methods
and strategies of their teachingis extremely important. These strategies can be implemented both in a
classroom and at home. The following ones are:

—create an environment that is not over stimulating. The child will do better if there is no loud
music playing in the background, as it distracts a child with autism from concentrating.

—create a structured environment with predictable routines. This is where the picture schedule so
often used in classrooms comes into play. The daily routine should be the same from day to day, only
differing for special occasions. At such times, an appropriate picture representing that event should be
placed on the child's schedule.

—give fewer choices. If a child is asked to pick a color, only give him two or three choices to
pick from. The more choices, the more confused a child with autism may become.

—select repetitive motions when working on projects. Most autistic classrooms have an area for
workbox tasks, such as putting erasers on pencils or sorting colors into colored cups.

—keep voice low and clear when teaching. Children with autism become agitated and confused if
a speaking voice is too loud. Excess talking between staff members should be kept to a minimum.

—limit physical contact. While this is a good strategy for all children, children with autism may
not properly interpret body language and touch, so minimal body physical contact is better.

—allow students to stand instead of sit around a table for a class demonstration or for morning or
evening meeting. Many children do better when allowed to stand. Many rock back and forth and this
allows them to repeat those movements while still listening to teacher instruction.
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—encourage and promote one to one interactions with students to promote social skills. Since
children with autism have a problem with social skills and appropriates social behavior this is very
important. Opportunities for social interaction might have to be structured at first, but with practice, they
will start to understand social interactions.

—eliminate stress. Again, the child with autism needs to learn in a calm and quiet classroom. If
staff members are experiencing too much stress, leave the classroom until you feel better. Children with
autism can pick up emotions very easily.

—for visual learners, be sure to use signs and pictures. This is the beginning of communication
skills for these children.These ten suggestions should help in educating a child with autism with less
stress and in a more focused environment taking into account their limitations [5].

Parents and professionals all agree that it takes lots of hard work to help a child with autism get
the most out of the classroom experience. It also takes, they say, a good dose of structure and
understanding that every child with an autism spectrum disorder is unique. That means each child has
different needsas well as styles of learning [1].

When learning a foreign language, students are faced with the need to learn new concepts, terms
of generalizing nature. If these concepts are introduced by a simple verbal explanation of their meaning,
then such assimilation will not promote development and correction. For children with autism, the study
of the general term should take place in several stages. Various objects, which are representatives of one
class or their image, are considered. The description and analysis of each of them are carried
out.Objectsare compared with each other, common and different features are distinguished. Attention is
drawn to the common essential features of objects and it is reported that it is on the basis of these
features that objects belong to the same class. A new generalizing term is introduced (“Let's call all
objects in one word”).

Other objects that are representatives of this and other classes are considered. Students
determine whether an object belongs to the class under study or not. Each answer is substantiated using
the selected essential features.Students are once again asked to name a group of objects in one word. It
should be mentionedthat the same object can have different names (specific species or generalizing
generic) depending on the context.The connections of the notionunder study with other concepts are
demonstrated. For example, a selected class of subjects may belong to a broader group and be divided
into subgroups. It is suggested to make a sentence with a new word, to name other representatives of the
class, which have not been considered in the lesson yet.

It is necessary to teach children not only to answer questions, but also to ask them, to carry out
the analysis of conditions of the task, to plan and control sequence of its performance, to correlate
results with a sample. To do this, children learn to use a ready-made action plan, give a verbal report
after completing the work, and explain why the task is done this way and not otherwise. Then the verbal
report from the end of the work is transferred to its beginning.

When studying the topic “Sounds and letters’the teacher should pay attention to the purpose of
individual speech games, which, firstly, are aimed at deepening knowledge about a word as an element
of speech; secondly, mastering sound-letter analysis and synthesis, establishing the correct relationships
between sounds and letters; thirdly — to correct persistent specific errors.

In order to form the communication skills of students with autism, we have identified the main
directions, forms and types of correctional and developmental work in foreign language lessons:

1. Phonetic-phonemic system. Correction of sound pronunciation, development of phonemic
processes.

2. Lexical system. Enrichment of vocabulary, clarification of the meaning of words.

3. Grammar system. Formation of sentence structure, word change system, correction of word
formation system.

4. Coherent speech. Development of dialogic, formation of monologue speech; formation of
internal programming of coherent expression.

5. Development of reading skills. Development of visual-spatial analysis and synthesis,
formation of analysis and sentence synthesis.

The main task of corrective workis to teach children with special educational needs to express
their thoughts lexically, grammatically and phonetically correct.
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It is in foreign language lessons that there are all opportunities to work on the development of
coherent speech in the following areas:enrichment of the passive and activation of the child's active
vocabulary;training in the gradual compilation of translation (in the first stages of a series of drawings,
on the questions asked, then — on the plan submitted by the teacher, on a collective plan); for more able
students — on a complex plan;learning to compose their own story (in the early stages with the help of a
teacher, and as a result — independently); learning poems, riddles, and songs.

The effectiveness of these exercises depends on the extent to which the following conditions are
met:systematic conduct;their distribution in order of increasing complexity;alternation and diversity of
eXercises.

Conclusion. We can say that this study has attempted to introduce autism with particular
characteristics along with suggestions for the teachers and parents who deal with students affected by
ASDs. The survey showed that the disorder is not restricted to the behavior, but language impairment as
well. The fact is that, although autism characteristic may never be eliminated completely, parents and
especially teachers should be informed that it has advantages as well. Using diverse methodology, they
can exploit the child's extra ability in memorizing pictures, figures and develop it in a desirable manner.
This waychildren with autism may become excellent speakers of second language by training.
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CemeHIok AHTOHIHA, €3epcbka Ipuna. [HKII03MBHA OCBiTa JIiTell 3 po31aaMu ayTHYHOTO CIIEKTPY. Y CTarTi
JIOCITIHDKEHO CTpaTerii BUKIAJaHHA aHTJIiHCEKOI MOBH SIK IHO3EMHOI YYHSM 13 po3niagom aytuaHoro crektpa (PAC), mo
3a0e31e4nTh iX IICUXOJIOTIUHY afanTallifo. YBary NpUAijIeHO BIPOBAPKEHHIO 1HKIIIO3UBHOI OCBITH B YKpaiHi 3 ypaxyBaHHIM
3arabHOEBPOIICHCHKIX PEKOMEHAIi 3 MOBHOI OCBITH, IO NIPHBEJIO JIO MONIYKY HOBHMX IUIXiB 1 METOAIB HaBYaHHS
1HO3EMHOI MOBH JIiTeH 13 ICMXO(I3MIHIUMH PO3TIaIaAMH.

OKpecTeHO IPHIHHH, SKi 3yMOBIIOIOTh IOTPEeOY B JOCTIHKEHHI CIIOCO0IB 1 METOIB BUKIIAJaHHS aHTTIHCHKOT MOBH
sk iHO3eMHOT yuHsM 13 PAC, 110 3a0e3meunTh iX ajanTaiiio B iHKIFO3MBHOMY KJaci Ta COI[ami3alliio B CYCIUIbCTBI. Y
PansHCBKIN YKpaiHi niTeit 3 00MekeHIMHI MOKIIMBOCTSIMU HABYAJIH YB CTICIIAFHAX MIKOJNax, ane choroani B Kananmi, CILIA
Ta €BPOIEHCHKNX KpaiHaxX HasBHUN BPaKAOUYMil JOCBIJ 3aTy4eHHs JiiTell 3 0COOIMBUME OCBITHIMU ITOTPEOaMHU /10 HABYAHHS
B HaHOMIKYIMX JepKaBHUX MmKonaxX. OCKUTbKH Tel miaxin HaOyBae pO3MOBCIOMKEHHS B YKpaiHi, HaTAIBHUM € TIOIIYK
LUIIXIB 3a0€3MeYeHH s HAIE)KHOTO PIBHSI OCBITH BCIX JIiTel 63 BUHATKY.

JlromiHa 3 ayTH3MOM, 3a3BHYAM, BiTIyBa€ TPYAHOII B OBOJIO/IIHHI MOBOIO, y CIUIKYBaHHI, ONTAaHyBaHHI COMIaTbHAX
Ta KOTHITUBHUX HAaBHUYOK, TOMY JITH 3 ayTU3MOM Kpallle BYaThCs 32 JIONIOMOTOI0 HAOYHOCTI, iMiTalii Ta BHOPSIKOBAHOTO
CEepeIOBHIIIA, 110 BPAXOBYE iXHIO CEHCOPHY YyTIHBICTh. KpiM Toro, iM 1OBOAMTBCS OOPOTHCS 3 HACIHIIKaMH HEraTUBHOTO
CTaBJICHHSI JI0 JIFOJIEH 3 iHBaJTIHICTIO 3arayioM. baTeku i mpogecioHany oHOCTalHI B yMIii, [0 KOXKHA JUTHHA 3 PO3JIaJJOM
ayTHYIHOTO CIIEKTPa € YHIKAIBHOFO, IIOTPIOHO Oarato HaIpyXeHol poOOTH, 00 JOTIOMOITH iHf, aJke BOHA Ma€ Pi3HI MOTpeOH
Ta MiZJAETHCS IEBHOMY CTHIIIO HABYaHHSL.

B3aemonist 3 iHIIMMH HiTBMH 32 JIOTIOMOTOKO IrOp JOIIOMOXKE OTPHUMATH IOCBIA CIUIKYBaHHS 1032 KJIACOM.
YnopsakoBaHe cepeoBUIle MOKE JIATH JUTHHI BiIUYTTS 3aXHUIIEHOCTI i 3po0uTH i BimkpuToro 10 HaB4aHHSI. OCHOBHOIO
(hopMor0 IHTEPaKTHBHOI POOOTH € HaBUaJIbHA B3a€EMOJIisl YUHIB y Mapax Ta Mikporpynax. [ pyru oBosIofiBatOTh HaBYAIbHIM
MarepiajioM Ta (OpMyIOTh Mi>KOCOOUCTICHI HABUYKH.

EdexTrBHICTS IMX BIpaB 3aJISKUTH BiJ TOTO, HACKUIBKM BHKOHYIOTHCS TaKi YMOBH: CHCTEMHICTB; iX PO3IMOMIN Y
TOPSIIIKY 301IBIICHHS CKIIATHOCTI; YepTyBaHHSI Ta PI3HOMAHITHICTb BIIPaB.

KirouoBi ciioBa: aytusm, 0coOJIMBI OCBITHI IOTPeOH, ICHXOJIOTIYHA aIaNTallisl, ClIOCOOW HABYAHHS, IHKIJTIO31s.

Cemeniok AHTOHHHA, E3zepckas Wpuna. Huk/I03uBHOe o0pa3oBaHue JeTeii ¢ paccrpoiicTBamMu
ayTHCTHYECKOI0 cIeKTpa. B craTtee uccrnenyroTcss cTpaTeruy NpenojaBaHUsl aHITIMHCKOTO S3bIKa KaK MHOCTPAHHOTO
YYEHHKaM C paccTpoicTBOM aytuctrdeckoro crekrpa (PAC), uto o0ecneunT ux NCUXOJIOTHYECKYIO alanTaluio. BHuMaHwe
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YIETAeTCsl BHEAPEHNIO MHKIIO3MBHOTO 00pa30BaHus B YKpauHe ¢ ydeToM OOLIeeBpONeHCKHX PEKOMEHIALMI A3BIKOBOTO
00pazoBaHusl, YTO NMPUBEJIO K IIOMCKY HOBBIX ITyTEH 1 METOJOB 00y4YEHHSI HHOCTPAHHOMY SI3BIKY J€Tel C ICUXO(pU3NIECKUMU
paccTpoiicTBaMu.

OrnpeenstoTes MPUYHMHBL, 00YCIOBIMBAIONINE HEOOX0IMMOCTh UCCIIEJOBAaHNS CIIOCOOOB U METOJIOB TIPEIOJaBaHUs
AHTTIMICKOTO sI3bIKa Kak MHOCTpaHHOro nersiM ¢ PAC, urto ofecnednT WX aJanTaldio B WHKIIO3MBHOM Kilacce H
companm3aniio B oOmectBe. B CoBerckoil VYkpanHe 1eTeil C OrpaHMYEHHBIMM BO3MOXHOCTSIMH O0y4Yanu B
CHeIMAaNM3NPOBAHHEIX MKomaxX, HO cerogusi B Kaname, CIIIA u eBpomeicKMX CTpaHaxX €CTh BIICUATIIIOIINA OIBIT
NIpUBJICUEHHsT ATl ¢ 0coObIMH 00pa30BaTENIbHBIMKU HOTPEOHOCTAMH K OOYYEHHIO B ONIDKAMIIMX TOCYAapCTBEHHBIX
mkoiax. ITockoIbKy 3TOT MOIXOA MOIydaeT IIHPOKOE PaclpOCTPaHEHHE B YKpaWHE, aKTyalbHBIM SIBISIETCS TTOWCK ITyTeH
obecreueHns HaulexKallero ypoBHs 00pa3oBaHUs Beex JeTell 06e3 HCKIIoUeHH .

YenoBek ¢ ayTH3MOM, KaK HPaBHJIO, UCIIBITBIBACT TPYJHOCTH B OOIICHNH, B OBJIAJCHHUH S3BIKOM, COIMATIGHBIMH H
KOTHUTHBHBIMU HaBBIKAMM, MOJTOMY JETH C ayTH3MOM JIydllle Yy4Yarcsi NpW TOMOIIM HArJIAHOCTH, UMHUTAlMd U B
YIOPSAAOYEHHOHN cpene Uil OOydeHHs, yIWTHIBAIONIEH MX CEHCOPHYIO YyBCTBHTEIBHOCTH. KpoMme TOro, MM NMpHUXOAWTCS
OOpOThCS € MOCHEACTBUSIMI HEraTUBHOTO OTHOILEHHS K JIIO/SIM C MHBAJIMAHOCTHIO B IienoM. Pomurenu u npodeccnoHaist
CXOZATCSI BO MHEHUH, YTO Ka)KABI pPEOCHOK C PacCTPOWCTBOM ayTHCTHYECKOTO CIEKTpa SIBIACTCA YHUKAIBHBIM, HYXKHO
MHOT'0 Ycep/IHOH paboThl, YTOObI MOMOYb PEOCHKY C ayTH3MOM, Bellb Ka)KAbIH UMEET pa3iIM4HbIe HOTPEOHOCTH M MOIAETCs
OIIPEIETIEHHOMY CTHIIIO OOY4CHUSL.

BzaumopeiicTBre ¢ ApYyrMMH JETBMH NPH MOMOIIM WUIP MOMOXKET IOJYYHTh OIBIT BHE Kiacca. YHOpsIoueHHas
cpema cnocoOCTBYeT Pa3BUTHIO Yy PeOCHKAa WyBCTBAa 3AlWIICHHOCTH M OTKPHITOCTH K oOydeHHo. OCHOBHOHM (opmoii
HMHTEPAKTUBHOU pabOTHI SBJISACTCS ydeOHOE B3aMMOJCHCTBHE Y4AIMXCS B Mapax M MHKPOTPYIIax. [ pymnmel HU3ydarT
y4eOHbIi MaTepuall U GOPMHUPYIOT MEKITNYHOCTHBIC HABBIKH.

D¢ deKTUBHOCT, 3THUX YNPaKHEHWH 3aBUCHT OT TOTO, HACKOJIBKO BBINOJNHSIOTCS CIEAYIOIINE YCIIOBHS:
CHCTEMHOCTb; X PacCIIpe/ieSICHHE B MOPSI/IKE YBEINUCHUS CIIOKHOCTH; YepeI0BaHUE U pa3zHOOOpas3ue yIpaKHEHHH.

KiioueBble cioBa: ayTusM, ocoOble 0Opa3oBaTelbHBIE MOTPEOHOCTH, IICHXOJOTHYECKAs! aJanTalys, CIOCOOBI
00yUCHHS, HHKITFO3HSL.

DOI: https://doi.org/10.32782/2410-0927-2020-13-22
YAK 811.111(73)’42-11 Onena Ceimnikogcvka

BEPBAJIIBATOPU KOHLEIITY «VALUES» B AM}EPHKAHCI)KII?I JIHI'BOKYJIBTYPI
(HA MATEPIAJII MACMEJIMHUX TEKCTIB)

VY cTarTi NOCITiHKEeHO aMepUKaHChKY JIIHTBOKYIBTYPHY cHCTeMy LiHHOCTe# depe3 korenT LIITHHOCTI/ VALUES.
Kimro4oBi 1IHHOCTI MOALISEMO HA TaKi OCHOBHI I'PYNH: BiTaJIbHI LIHHOCTI, COLIaJbHI, MOJITUYHI, MOpPaJIbHI, pesiridHi i
1JI€0NTOTIYHI, XyH0>KHBO-ECTETHYHI, POAWHHI, TpynoBi. CTBopeHo HoMiHaTHBHE Tose KoHrenty VALUES Ha ocHOBI MOBHHX
3aco0iB, sKi HOTO pernpe3eHTyIoTh. CTPyKTypa HOMIHATHBHOTO TTOJIsI KOHIICTITY TIPENICTaBlIcHa Y BUMIIAL si/ipa Ta nepudepii,
JI0 SIKMX BXOJAWTH 3HAYEHHS TEBHOI JICKCEMH, NPEICTABIICHE TilepceMoro/TinepceMaMi — CEMaHTHYHUM KOMIIOHEHTOM
BHUIIOTO IOPSIZIKY, IO OpPraHi30Bye HAaBKOJIO ceOe pO3ropTaHHS CEMaHTHYHOro mouis. /[Iyst BCTaHOBIGHHS sapa
HomiHaTBHOTO monsi koHuenty VALUES B ameprkanchbkoMy MacMeniiHOMY JAMCKypci Oynu ompaipoBadi nediHini
KJTIOYOBOI JIEKCEMH, a TaKOX IOB’S3aHKX 13 HEIO JIEKCEM Y CIIOBHHKaX Ta Tezaypycax. 1InsxoM anHanizy JiekchkorpadigHux
JOKEpEI YCTaHOBJIGHO CHHOHIMIYHE PO3IIMPEHHSI KIIFOYOBOT JIEKCEMH Ta OMHUIIb, TTOB’I3aHUX 3 HEl0. BHOKpeMIIeHO HH3KY
COIOKYJIbTYPHHUX I[IHHOCTEH aMepHKaHCHKOTO CYCITIbCTBA, 30kpema personal control over the environment; change; time
and its control; equality / egalitarianism;individualism; privacy; individual achievement (status, success); self-reliance /
independence; competition; future orientation; action / work orientation; informality; directness / openness / honesty;
patriotism Tomro. 37iificHeHO aHa3 YACTOTHOCTI BXXHBAHHS KJIIOUOBHX JIGKCEM Ta IX CHHOHIMIYHHX PO3IIHPEHB.
YcranosieHo, mo 10 suapa koHuenty VALUES nanexuts cxinagnuk Action / Work orientation. JIo HaBkososiepHOl 30HHA
Bxomath: Equality / Egalitarianism, Time and its control, Change, Individual achievement (status, success), Materialism /
Acquisitiveness (possess(iveness), consume(rs), customer(s), goods, services), Privacy, Value(s) tomo. CkiagoBuMu
nepudepii kounenty VALUES e: Practicality, Individualism, Competition, Personal control over the environment, Future
orientation, Directness / openness / honesty (sincerity, sobriety, straightforward, frankness, earnest, etc.), American
liberalism and capitalism, Informality Tormo.

KitiouoBi ci10Ba: cucrema 1iHHOCTEH, HOMIHATHBHE TI0JIe, BepOasti3aTopy KOHLENTY, sAepHa 30Ha, HAaBKOJIOsIIepHa
30Ha, niepudepiitHa 30Ha.
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