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(OpMYIMPOBKY M IOCTYIHBI YHTATENIO JIOO00ro oOpas3oBaresibHOro ypoBHA. Bo Bcex mnpoumssenenusix “Ilmkia
HE3pUMOT0” OCHOBHBIMH NEPCOHAXAMH SBJSIIOTCS JETH M HOAPOCTKH, HCIBITHIBAIOLIME TPYAHOCTH, IIPEOIOJIECBAs
B3pocisle pobiems! . Ho 3Ti iponsBeneHus He Aist neTel. beuto OBl MpaBUIBHBIM BOCTIPHHUMATH IPOU3BENCHHS O.-0.
[IIMuTTa KaKk CKa3Ky IUII B3POCIBIX, Kak “¢miocodpuio Ha BeIpocT”’. B pacckazax D.-3. IllmMuTTra BO3BBIIIAETCS HICST
YHHBEPCAJIbHOTO TYMaHHH3Ma, PEIUTHO3HOW TEPIHMOCTH, BCEOOIIEro IpPOMICHUS, €IWHCTBA MPOTHBOINOIOKHOCTEH.
Kaxmas m3 momecteit “llukima He3pmMMoOro” mocBsmieHa OXHOW W3 penuruid. [IpoureHme mpomsBeneHHit 0e3 3HAHUA
OCHOBHBIX IPHHIIUIIOB PEIUTHHA HE MOXKET OBITH OOBEKTHBHBIM.

JlaHHOE HCcneI0BaHNE ONPEENseT CTPEMIICHHE MOTHBHPOBATh CaMble XapaKTEpHbIC CBONCTBA MO3THKH MOBECTEH
3.-D. lllmMuTTa, U gaxce caM MOCIIeA0BaTeNIbHBIN aHaIu3 npousseaeHuit O.-0. llImurTa sBIsieTcsl HOBU3HOW Ha MPOCTOpax
yKpauHCKOH Haykd. B nmpomsBenenunsix 3.-0. llIMutTa MMeeT MecTo pama 4eJIoBeUecKoil JyIin, KOTopas pa3bIrpbIBaeTCs
B XaOTHYHOM, MHOTOYpPOBHEBOM, ITOJMBAJICHTHOM MHPO3JaHUU. Vaes MOBTOPSIEMOCTH, LHUKIMYHOCTH M OTHOCHUTEIb-
HOCTH WIPaeT BaXHYIO CTHJIMCTHYECKYIO pojb. VMeeT MecTo CBeleHHE B €IMHOE IPOTHBOIOJIOKHBIX M B3aHMO-
UCKJIIOYAIOIINX TOHATUH, HEOpAWHApHAs JIOTHKA MOHMMAaHHS, COYETaHHE TParuuyeckoro M KOMHYECKOIrO, BBICOKOTO H
HHU3KOTr0. B mpou3BeNeHUsX MOJHUMAETCs BEYHBIH BOIPOC B3aMMOOTHOIICHHMH OTIOB M JETEH, I/ie ¢ MOJI0KUTEIbHON
CTOPOHBI MPEICTABICHO BOCIIUTAHIS peOCHKA, MOCPEICTBOM B3aMMHOTO 00meHud. B mainoif mpose 3.-0O. llImurra 9eTko
MPOCTIEKMUBACTCA JUXOTOMHUS “MEHTOP—YUYECHHK’, TJE€ B3POCIBIA UYENOBEK XOTS M HPEHMYIIECTBEHHO, HO HE BCETIa
BBICTYIIAET B PONIM ydnTeist. Takum oOpa3om, maHHAs CTaThs AaeT OOIIYI0 XapaKTEpHUCTHUKY Haubosee ymoTpeOseMbIX
uanoIoreM mosecrteit paccka3os “Llukiaa Hezpumoro™ 3.-3. lmuTra.

KaroueBble cioBa: nanoioreMa, MIHOJIOTEMHAast CTPYKTYpa, PaccKasbl, PENIUTHs, KaTONULIN3M, Cy(u3M, A3CH-
Oynm3Mm, Mygam3M.

Anna Veremyova. The ldeologeme of the Narratives of the “The Cycle of the Invisible” by E.-E. Schmitt on
the Example of Narratives “Monsieur Ibrahim and the Flowers of the Koran”, “Oscar and the Lady in Pink”,
“Noah’s Child”, “The Sumo Wrestler Who Could Not Gain Weight”. The narratives of the “Cycle of the invisible”
by E.-E. Schmitt have a religious background and are considered as philosophical narratives. Each narrative is devoted to
a particular religion or several religions that are opposed. The writer stands on the limit of ethical experimentation, which
cannot but affect the sphere of ideology and personal psychology. The texts of E.-E. Schmitt are written in a fairly simple
language and are available to the reader of any educational level. In all the narratives of the “The Cycle of the Invisible”
main characters are children and adolescents who are experiencing difficulties, overcoming adult problems. But these
texts are not for children. It would be correct to perceive the narratives of E.-E. Schmitt as a fairy tale for adults, but as
“the philosophy to grow”. In his narratives E.-E. Schmitt describes the idea of a universal humanism, religious tolerance,
all-forgiveness, unity of opposites. Each of the stories of “The Cycle of the Invisible” is dedicated to one of the religions.
Reading the narratives without the knowledge of the basic principles of religions may not be objective. This study
identifies a desire to motivate some of the properties of the poetics of short stories by E.-E. Schmitt and even the well-
grounded analysis of the narratives by E.-E. Schmitt is a novelty in the area of the Ukrainian science. In the works of E.-
E. Schmitt there is a drama of the human soul, which is presented in randomly layered, polyvalent universe. The ideas of
repeatability, circularity and relativity plays an important stylistic role. Opposite and mutually exclusive concepts are
united, one can find extraordinary logic of understanding, a combination of tragic and comic, high and low. The eternal
question of the relationship between fathers and children is risen, where the upbringing of the child, through mutual
communication is presented in a positive way. In the narratives by E.-E. Schmitt clearly the dichotomy of “mentor-
student” is observed, where an adult, although mostly, but not always plays the role of the teacher. This article gives a
general overview of the most used ideologemes of the narratives of the “The Cycle of the Invisible” by E.-E. Schmitt.
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TRANSLATOR TRAINING: TEACHING CREATIVITY IN TRANSLATION
CREATIVELY

The article highlights the issues of teaching translation, translator training, theoretical and practical aspects of
teaching translation/interpretation in the system of university education. The emphasis is laid on the creative and
competence-based approaches to translator training and the principal competences to be developed. The authors suggest
several possible ways to make the most of the positive aspects of the European experience in the system of training
highly-qualified translators and solution of the challenges faced by the translator trainers concerning the problem of how
to design the content of training process aimed at the development of special skills and creativity. When modeling
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development of a translator’s competence and acquisition of the wide range of skills an emphasis should be placed on the
following items: communicative competence in source and target languages, subject-matter competence and tools
competence. In terms of the pre-service translator training the process requires intensive creative approach to teaching.
The study has revealed that in the context of translator training the following creativity-boosting methods are quite
effective: Mind Mapping, translation workshops, multiplicity in translation, creative controversy, the Frisco Method,
Synectics, etc. The issue of multiplicity of translation as a tool of creativity development has been studied in direct
connection with the analysis of creative mechanisms of translation activity. The key findings of the study prove that
although teaching creativity in translation is an ambitious task it is easily attainable with the creative approach to training.

Key words: translator training, creative and competence-based approaches, translator’s creativity, translator’s
competences, creativity-boosting methods.

Formulation of the research problem and its significance. Translating process is undoubtedly
a subtle art craft. Translator is a “wordsmith” (metaphor characterizing translator’s job was introduced
by A. Pattison) [16, pp. 84-94] and like a goldsmith or any other craftsman, he/she ought to possess
numerous skills and competencies to become a real professional in his craft. These competencies and
skills are obtained through life-long training/learning and practice, creativity being the key approach
to creating the workmanship masterpiece. According to R. Mackenzie [13, p. 201] such an approach
to translation process means using problem-solving strategies: “Many of the problems that face trans-
lators are of the open-ended kind, i.e. there is no pre-determined solution, they cannot be solved con-
sciously under controlled conditions, and the solutions cannot be subjected to absolute verification.
Thus their solution requires the use of problem-solving strategies that are creative in nature”. [12]
Translator like a witness on the stand should hold up his right hand and swear to “tell the truth, the
whole truth and nothing but the truth.” The quote is taken from the book The Letters of Henry Wads-
worth Longfellow, a prominent American poet [11]. In the history of Ukrainian translation of the
twentieth century there are some bright personalities who confirm the truth of this statement; figures,
who have postulated and predetermined translation craft development for many years to come.
“Ukraine can be proud of having such pillars of artistic translation as Grygorii Kochur and Mykola
Lukash. No European country can boast of such high-grade translators, able to translate from more
than three dozen languages. Here Ukraine holds the precedence/championship”, said Efim Etkind, an
outstanding Russian translator, former dissident, speaking at the International Conference in Kyiv
in 2000 [7].

Over the last decades research on translator training has strongly demonstrated that it is rather a
controversial issue to teach translation. Many of the studies place importance on searching an answer
to the question if translation is teachable at all. The problems of teaching translation, translator training,
theoretical and practical aspects of teaching translation / interpretation in the system of higher educa-
tion are highlighted in the works of the Ukrainian and foreign scholars: L. Chernovatii, O. Rebrii,
A. Gudmanian, V. Karaban, L. Latishev, Ilu. Rybinska, R.Mackenzie, P.Kussmaul, Ch. Nord,
A. Pattison and many others.

Translator training has become extremely popular these days and educational institutions offer a
great variety of competence-based training programs, courses, workshops with particular reference to
the European Standard of Translation EN 15038:2006. It is important for Ukraine to revise curricula
for the preparation of translators, taking into account global trends in the specialization of translation
activities, where the issue of creativity or transcreativity is in the focus of attention. Thus our major
task is to make the most of the positive aspects of the European experience in the system of training
highly-qualified translators.

Although there is an increase of interest to the translator training programs at the universities,
still we have to admit that there are few attempts to generalize the experience of the countries of the
world with a view to utilize it in Ukraine for improving the efficiency of the translation competences
formation and development. For instance, the Canadian experience may appear to be especially
valuable. This country is reasonably considered “a translation country”. Due to the special attention
given to the translators training in this country, they are rightfully recognized as one of the best in the
world in the field of functional (pragmatic) translation [5].
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Analysis of the research into the problem. Modern approaches to the translation process and
accordingly to the translator training process are mostly based on the assumptions that translation /
interpretation is both a creative and active communicative process. The translator’s profession is
quite versatile, it requires extensive erudition and high level of knowledge in a particular field (in
which a translator specializes and works), well-developed communicative skills of inter-ethnic
communication, fluency in both foreign and native language.

Good language skills are necessary but they are not enough to make a good translator, a true
“wordsmith”, whose mastership is achieved through practice and training. In order to maximize the
development of communicative abilities of future translators it is advisable to bring the commu-
nicative model of the learning process closer to the real conditions of working in a multinational
environment. The western system of translator training is of the applied nature as it is based on the
principles of creative and functional approaches to training. One of the strong adherents of this
approach Nord (2009) emphasizes that translation teaching should be similar to the real practice of
translation with the focus on the formation of the professional practical translation skills [13]. The
theoretical disciplines are intended for the acquaintance with the basic translation concepts and
expansion of the conceptual thesaurus of future translators. Thereby the emphasis is laid on the
practical improvement of text activities in the native/target language [1].

Translator trainers face the challenge how to design the content of training process aimed at the
development of special skills and competences, including creativity, which is of crucial importance
for a professional translator and which enables him/her to be more competitive when entering the
professional market.

Jayne Fox in her recent article (2017) entitled “Developing the skills to succeed as professional
translator” argues that three principal skill sets for translator are: translation skills, writing skills and
subject-matter skills.

O. Kovtun suggests to consider the content of teaching translation through the categories of
knowledge, skills and competences (-ies) [3].

According to the scholars the major goal in the translator professional training is developing
special skills. The most important of them are the following:

1. The ability to perform parallel actions both in source and target language, switch from one
language to another. This ability partially arises spontaneously with the development of bilingualism,
but it is necessary to bring it to the professional level, which is achieved through teaching translation
equivalents and translation techniques through permanent bilingual actions — translations of texts and
their fragments.

2. Performing parallel actions in two languages in the translation process requires the ability to
move from the surface structure of the utterance to its deep structure and vice versa. If it’s not
possible to use a similar surface structure of the statements in target language. A translator looks for a
deep structure in the source language trying to answer the question: what’s the essence of the phrase?
What did the author want to say? Then the translator seeks out to identify the ways this deeper
meaning can be expressed in the target language.

3. A special skill that can be described as the ability to “depart, but not move away” is of
particular importance. If it is impossible to apply a direct equivalent a translator is forced to “depart”
from the original, but he tends to keep to its original meaning as close as possible. Such strategy of
“least loss” is achieved primarily by varying the linguistic form, and by using the closest synonyms.

4. Translation competence includes the ability to select and properly use the techniques of trans-
lation and overcome difficulties associated with lexical, phraseological, grammatical and stylistic
peculiarities of the source language [4].

The basic translation skills when brought together facilitate the development of the ability to
analyze the source text, identify standard and nonstandard translation problems and choose the most
appropriate solutions per each particular act of translation. The ability to edit one’s own and others’
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translations, identify and resolve semantic and stylistic errors, convincingly criticize and evaluate the
suggestions are closely related to the major tasks of developing creative competence of the future
professional in the translation domain.

le. Gakova, speaking about a successful competent professional translator of professionally
oriented texts, argues “that formation of the professional competence should be formed in the course
of creative didactic environment promoting formation and development of not only professional
competences necessary for a future professional, but also behavioural competencies, such as
creativity that promotes further effective activity. Creativity is: “not only the basis of all professional
actions of a translator, but also his main privilege. Creativity is directly connected with a personal
and psychological portrait of a translator, it is his vital foundation and accumulation” [2, p. 14].

According to PACTE Group there are six subcomponents of translation competence, which can
be listed briefly as:

1. Communicative Competence in two languages, including linguistic, discourse and sociolin-
guistic competence.

2. Extra-Linguistic Competence composed of general world knowledge and specialist knowledge.

3. Instrumental-Professional Competence composed of knowledge and skills related to the tools
of the trade and the profession.

4. Psycho-Physiological Competence, “defined as the ability to use all kinds of psychomotor,
cognitive and attitudinal resources” including “psychomotor skills for reading and writing; cognitive
skills (e.g. memory, attention span, creativity and logical reasoning); psychological attitudes (e. g.
intellectual curiosity, perseverance, rigour, a critical spirit, and self-confidence)”.

5. Transfer Competence, which is “the ability to complete the transfer process from the ST
(source text) to the TT (target text), i. e. to understand the ST and re-express it in the TL (target
language), taking into account the translation function and the characteristics of the recipient”.

6. Strategic Competence, which includes “all the individual procedures, conscious and unconscious,
verbal and non-verbal, used to solve the problems found during the translation process™ [15, pp. 101-102].

Summing up the ideas of the researches into the problem under discussion we can draw the
conclusion that when modeling development of a translator’s competence and acquisition of the wide
range of skills an emphasis should be placed on the following items: communicative competence in
source and target language, subject-matter competence and tools competence. In the terms of creati-
vity skills formation associative competence (in other words, transfer competence) is extremely im-
portant. B. Harris and B. Sherwood (1978) have termed it as “innate translation ability” [9]. It must
be encouraged so that it could become an element of translator’s self-confidence, a defining
psychological feature of any successful professional.

Statement regarding the basic material of the research and the justification of the results
obtained. Teaching creativity to future translators is an ambitious task and hotly debated issue. The
creative approach concerns both teachers and students, teacher being a facilitator of the training
process. Teachers should teach creatively if they want their students to be creative. It means that
teachers using inventive approaches make learning more attractive, appealing, stimulating and efficient.
The methods of teaching are aimed at developing student’s personal creative judgments and beha-
vior. P. Kussmaul states in “Training the Translator”: “The emotions favorable for creative thought
suggest that self-confidence is also one of the prerequisites for creative translation” [10, p. 51]. It is
very important to like both the text which has to be translated and also the process of translating.
Teachers should select texts with an appropriate level of difficulty for the specific stage of translator
education” [10].

Creative translator trainers consistently encourage their students to explore creatively the poten-
tial of their mother tongue. L. Hewson suggested a brief definition of creativity in the translation
classroom, having defined it in this context as “the ability to exploit the resources of both source and
target languages in order to produce unpredictable micro-level translation solutions that are coherent
with the macro-level interpretation of the text and are compatible with external parameters”.
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In terms of the pre-service translator training the process requires intensive creative approach to
teaching. Creativity is inherently personal and through a personal translation style translators
manifest their creative approach. Translators do not read superficially. They assimilate and elaborate
information as an integral part of their work process. Besides sufficiently developed competence in
both source and target language future translator must be aware of various information-providing
sources and know how to use them, e. i. to acquire skills of information literacy, which leads to the
development of information competence — the ability to carry out in-search and critically work up the
information. To obtain a creative learning product (a translated text) future translators learn different
ways of processing information: classification, systematization, association, semantic guess.

All above mentioned translator’s competences can be regarded as the key components of
creativity as such. The most potent way to develop student’s creativity is to be a role-model for them:
students develop creativity not when you tell them to be creative, but when you demonstrate it to them.

The areas in which translator trainer should be competent are: professional translation practice
(to work, for example, as a freelance translator); translation studies as an academic discipline; teaching
skills.

Translation-oriented text analysis is an excellent creative translator’s tool. Ch. Nord suggests
three-component model of text analysis: 1) analysis of extra linguistic factors; 2) analysis of intralin-
guistic factors; 3) analysis of the effect. According to the scholar rereading of the text in the course of
text analysis promotes creative understanding of it. This activity predetermines and facilitates self-
confidence to be creative [14].

Translation is a re-creation or an actual creative writing in another language based on an original
and thus can be regarded as a transmutation of the original. This naturally suggests that excellent
writing skills are crucial. In translation, the “writing” element is the basic raw material translators use
for their work. A creatively written text is a text creatively translated. To develop translation-oriented
writing skills one should be exceptionally strong in target language creative writing and spend plenty
of time reading texts written in their native language concerning the field the text under translation
comes from.

It is in the classroom where future professional’s translation competence formation begins. Modern
technologies, aimed at the development of professional competences with an emphasis on the creati-
vity skills, suggest a great variety of methods and strategies. In the context of translator training the
following creativity-boosting methods seem to be quite effective: Mind Mapping, Brainstorming,
Stellar explosion, The Method of the Thinking Hats, The Carousel, Multi-voting, Round Table,
Group Interview, Creative controversy, The Frisco Method, Synectics, The Delphi Method etc.

Translation workshops on how to use translation creativity proved to be fairly effective to learn
best practices to enhance one’s own creativity. The most productive moments in translation work-
shops occurred when the students united their efforts in brainstorming the alternatives for a particu-
larly difficult word, phrase, or idea for the target text. This activity often involved talking around or
paraphrasing the problem before one of the students stumbled on what all the “co-authors” recogni-
zed as the best alternative.

We have successfully employed mind mapping technique in the translation practice classes and
have ascertained that this creative method is really beneficial for developing students’ creative
thinking and stills. The main advantage of mind mapping is providing a student with the possibility to
see the studied information as a whole. This technology is efficient in both teaching theoretical and
practical subjects and in new ideas generation. It develops creative thinking and imagination that is
definitely necessary for both translators and interpreters. Translators and interpreters have to deal
with a great amount of information therefore they need to know the tools to process it and mind
mapping suits the goal in the best possible way.

The use of mind mapping method is of even greater importance when students analyze a text
they are to translate. Taking part in group discussions they present main ideas, key words and terms
of the text in their interconnections. Mind maps help to divide the source text into some logical parts
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and find appropriate approaches to their translation. In case students do not know the proper target
language equivalent, using mind maps they can write it in source language not to halt or inhibit the
creative flow by searching the equivalent. Mind mapping liberates from preconcieved choices that
limit the freedom of creativity in translation and its fidelity. With mind maps (in terms of T. VVorobiova:
Maps of associations/associative maps) students are encouraged to explore different creative pathways
to faithful translation of source language messages [17]. This method facilitates error correction,
provides further opportunities for the analysis of pitfalls, etc. The study revealed that mindmapping is
all-important and even indispensable for translator training and should be encouraged so that it could
become an element of his “translator’s self-confidence”.

Multiplicity in translation is undoubtedly of great advantage too, fairly beneficial and rewarding
in the translator training classroom. The problem of multiplicity of translation should be studied in
direct connection with the analysis of creative mechanisms of translation activity: “Artistic translation
can not live without creative competition; the final translation can not be “Final” because plurality is
a natural attribute of artistic translation, associated with the notion of a creative personality, talent
competition” [6, p. 173].

It is one of the best ways to get feedback on your work. In the classroom we suggest students to
analyze the available translations of the source text, carried out either by the recognized professionals
or made by their groupmates individually. Comparing the source and target language versions, the
trainees consider what they might have translated differently or argue the translators’ findings and
gaps. It is advisable to introduce the learning course “Translation Criticism” into the university
curricula which would stimulate development of creativity in translation.

Conclusions. The creative approach to translator training process imposes a very hard responsi-
bility on the trainers whose goal is to develop translator’s creative competence and educate
translator-professional, to ensure that all students gain skills useful to their future professional
activity. Hence they ought to make use of a number of methods to teach activities that help to acquire
appropriate translation techniques. The results of the case study of the strategies aimed at the
development of creativity in translation convincingly testify that translator trainers should teach their
trainees creatively, to be role-models for them, stimulate a creative environment in the classroom,
using methods and techniques to generate ideas and analyze them. Although teaching creativity in
translation is an ambitious task, the findings of this study show it is easily attainable with creative
approach to training. It is important for Ukraine to revise curricula for the preparation of translators,
taking into account global trends in the specialization of translation activities, where the issues of
creativity are in the focus of attention.
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BopooiioBa Tersina, Cmansko Jlrogmuaa. IlinroroBka nepek/agavis: HaB4aHHS KPeaTHBHOCTI B IepeKIai.
VY crarTi BUCBITIIEHO NUTaHHS HABYaHHS IE€PEKIaly, M JrTOTOBKH MIEPEKIIaaadiB, TEOPETUIHOTO Ta MIPAKTUYHOI'O acTeKTiB
HaBYaHHS MEPEKIIazy B CHCTEMi YHIBEPCHTETCHKOI OCBITH. Y IIEHTPi yBarW KpeaTUBHUNA Ta KOMIICTEHTICHUN IMiIXOIH 10
MATOTOBKM IEPEKJIaaviB 1 KIIOYOBI KOMIIETEHII, sKi ciiJl chopMmyBaTu. ABTOPU INPONOHYIOTH KiIbKAa MOMKIMBUX
CHoco0iB MaKCHMaJIbHOTO BUKOPHCTAHHS ITO3MTHBHHX AaCIEKTiB €BPONEHCHKOrO MOCBiy B CHCTEMI IiJITOTOBKH
BHCOKOKBAJTi(piKOBaHMX TMEpeKIafavyiB Ta aHANi3yloTh NpoOiIeMu, 3 SAKUMH CTHUKAIOTBCS BHKJIAZadi y Tporeci
(opMyBaHHS 3MiCTy HaBYaJHHOTO MPOIIECY, OPIEHTOBAHOTO HA PO3BUTOK CIIEHiaNbHUX MPOQECciiiHNX KOMIIeTeHIi Maii-
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OyTHIX HepeKiIaiadiB Ta pO3BUTOK iX KpeaTHMBHUX 3/1i10HOCTElH. BeTanoBieHo, 0 TpH MOJIETIOBaHHI TEXHOIOTIT PO3BUTKY
KOMIIETEHIIIH Iepekazaya Ta npolecy HaOyTTs HMMH LIMPOKOTO KOJia HAaBMYOK y LIEHTPl yBark Mae OyTH KOMYHi-
KaTUBHA KOMIICTCHII SK y MOBI OpHTiHaNy, Tak 1 MOBi IepeKkiagy, NpeagMeTHA W TEXHOJOTIYHA KOMIIETEHIIi]
(mepekiananbKuil iIHCTpyMeHTapiit). 3 00Ky yHIBEpPCHUTETCHKOI MiJrOTOBKH MEPEKIIaAadiB, MPOLeC BUMarae iHTEHCUBHOTI'O
KpPEeaTHMBHOTO MiIXOxy IO HaBuaHHSA. JlOCHI/DKEHHS IOKa3ano, 0 B KOHTEKCTI HaBYaHHS IepeKaladiB IOCHTh
e(EeKTHBHUMHU € TaKi METOMH TiABHIICHHS PiBHS KPEATHBHOCTI, K MeToA acomiatueHuX Mar (Mind Mapping), maiictep-
KJIacH 3 MepeKiIaay, MHOXKUHHICTb NTepeKIany, TBOpUi cynepeuky, Mmeroq dpicko i iH. BuBueHOo npobieMy MHOXHHHOCTI
nepeKyaniB y Oe3mocepeHbOMY 3B’S3KY 3 aHANI30M KPEAaTHBHHX MEXaHI3MIB MEpeKIananbkoi MisuibHOCTI. OCHOBHI
BUCHOBKH JOCTIDKEHHS MIOKa3yIOTh, [II0 X04a HAaBYaHHS KPEaTHBHOCTI B Iepekiafax € aMOITHIM 3aBIaHHAM, HOTO JIErKo
JOCATTH 32 JONOMOTI'00 KPEaTHBHOTO IMiIXOAY 10 HaBYaHHS.

KarouoBi ciioBa: HaByaHHS/MIArOTOBKA Mepekiagada, KpeaTUBHUM Ta KOMIICTEHTHICHUH ITiIXO/U, TBOPYICTH TIepe-
KJ1a/1ada, KOMIIETEHII] TepeKiiafaya, METOIM CTUMYJIIOBAaHHS KPEaTHBHOCTI B EPeKIai.

Bopobbesa TarbsiHa, Cmanbko Jliogvmna. IloaroroBka nepeBoAYHKOB: 00y4UeHHe KPeaTHBHOCTH B MepeBo/Ie.
B cratbe ocBemaroTcsi BOpochl 00y4eHUs] MepeBoay, MOATOTOBKU MEPEBOJYMKOB, TEOPETHYECKOTO U MPAKTHYECKOTO
aCIIeKTOB 00y4YeHHs IePeBOy B CHCTEME YHHBEPCHTETCKOTO 00pa3oBaHMs. B LieHTpe BHUMaHHS KPEaTHBHBIH M KOMIIC-
TEHTHOCTHBIH MOAXOIBI K NOATOTOBKE IEPEBOIYNKOB, a TAKXKE KIIIOUEBBIE KOMIICTCHIIMH, KOTOPBIEC CIeAyeT chOpMHPO-
BaThb. ABTODBI IpeJIaraloT HECKOJIBKO BO3BMOYKHBIX CIIOCOOOB/IyTEl MakCHMalbHO UCIIOJIB30BaTh TO3UTHBHBIE aCTIEKTHI
€BPOIIEIICKOro OIbITA B CHCTEME MOATOTOBKU BBICOKOKBATM(HUIIMPOBAHHBIX TIEPEBOTYUKOB M aHATIM3UPYIOT MPOOIIEMBI, C
KOTOPBIMH CTAJKUBAIOTCS NPEIoJaBaTeNd B pouecce GOpMHUPOBAHHS COACPKAHUSA YIeOHOTO IpoLecca, OpUCHTHPOBaH-
HOTO Ha Pa3BUTHE CIELHAJIbHBIX MPOPECCHOHANIBHBIX KOMIIETCHIMH OyAyLINX IIEPEeBOJYNKOB U Pa3BUTHE UX KPEaTHB-
HBIX CIIOCOOHOCTEW. YCTaHOBJEHO, YTO TPH MOJEIMPOBAHMM TEXHOJIOTHHM DPa3BUTHs KOMIIETEHIHMI MEpeBOTYMKA H
npolecca OBIaJIeHHs UMM LIMPOKOTO KPYra HaBBIKOB B IIEHTPE BHHUMAHUS JOJDKHBEI 0aTh: KOMMYHHUKATHBHAS KOMITCTCH -
s KaK B SI3bIKE OpPHUIHMHANA, TAaK U SI3bIKE NEpPEBOJA, NMPEIMETHAs KOMIIETCHIMS W TEXHOJIOTHYECKas KOMIIETEHIMS
(nmepeBoueckuii MHCTpyMeHTapuil). MccienoBanue mokasano, 4TO B KOHTEKCTE OOYYEHHs MEPEBOJYHUKOB JOCTATOYHO
3¢ (eKTHBHBI TaKUe METOJIBI MOBHIIMICHUS YPOBHS KPEATHBHOCTH, KaK METOH accomuaTHBHBIX KapT (Mind Mapping),
MacTep-KJIacChl 10 IePeBOy, MHOXKECTBEHHOCTh IIepeBOa, TBOpUECKUe CIophl, MeTon dpucko u ap. Bompoc o MHO-
JKECTBEHHOCTH TIEPEBOJa KaK WHCTPYMEHTa Pa3BUTHsI KPEATHMBHOCTH M3Y4aliCsl B IIPSIMOM CBSI3U C aHAJIHM30M TBOPYECKUX
MEXaHH3MOB IIEPEBOTYCCKOM ACATEIBHOCTH.

KuaroueBble ciioBa: 00y4eHHE/TIOATOTOBKA IEPEBOIUNKA, KPEATHBHBIA H KOMIIETCHTHOCTHBIH MOAXOJIBI, TBOPYECTBO
NepeBOIYHMKA, KOMIIETCHIMH TIEPEBOTYHKA, METO/IbI CTUMYJIMPOBAHUS KPEATHBHOCTH B TIEPEBOJIE.

VK 811.111°367.322
Ceimnana I'eos

JJEKCUKO-CEMAHTHYHI TA IPATMATHUYHI XAPAKTEPUCTUKHU MUTAJBHUX
PEUEHB 3MIIIIAHOI'O TUITY B CYUACHIN AHI'JIINCBHKIN MOBI

CTarTIO NPUCBSIYEHO JOCIIKEHHIO MUTaHb, SIKi, HE3BAKAIOUM HA Te, LIO € 3arajibHUMHU 3a CBOEIO CTPYKTYpOIO,
BUMaraloTh He JIMIIE MiITBEP/LKEHHs ad0 3arepedeH s CBOTO NMPOIO3UIIHHOTO 3MICTy, aje W eKCIUTiKalii meBHoro Horo
CKJIQJIHUKA. YHIKaJIbHICTh TAKUX MMUTAJIbHUX PEUeHb, PO3TIIHYTHX HAMH SK ITUTAIBHI peUeHHsI 3MIIIaHOTO THUILY, MOJIsTae
B TOMy, L0 B I[bOMY pa3i creuiajbHe NuTaHHS (YHKIIOHYE B NUTAJbHOMY PEYEHHI IHIIOrO THUIY — 3arajbHOMY.
HeoOxinHicTe poO3’SICHEHHS IIEBHOTO KOMIIOHEHTa B TaKHX IHTAHHSAX IPOSBISETHCS EKCIUIIHUTHO Ta IMIUTIINTHO.
ExcrminnTHe 3HAYEHHS peali3yeThCsl 3a JIONOMOTOI0 EKCIUNIUTHOTO BHPAKEHHS BCi€El CEMAaHTHYHOI CTPYKTYpH
MUTAIFHOTO PEYEHHS, a caMe: 3alUTy KOMIIETEHTHOCTI Ta NpeaMeTy 3amuTy. IMIumiuuTHud 3anuT iHndopmauii 3niiiic-
HIOEThCS IIJSIXOM BUKOPUCTAHHS B MUTAJIBHUX PEYCHHSIX LIbOTO 3pa3Ka NeUKTHYHUX CIIiB, HEO3HAYEHUX 3aiMEHHHUKIB, SKi
BKAa3yIOTh Ha HASBHICTh Y 3HAHHSX MOBIIS IPOTAIMHH, SIKY HEOOXIHO 3alIOBHHUTH BiJIIOBIIHOIO iH(OpMaLi€r0.

Kiro4oBi cioBa: mutanpHI pedeHHS, TUTANbHI PEUEHHS 3MIMIAHOTO THITY, AEWKTHYHI CIOBa, HEO3HAYCHI 3aiiMeH-
HHKH, aJ[pecaT, aJpecaHT.

ITocTanoBKka HaykoBoi mpo0.emMu Ta ii 3Ha4yeHHs. [IuTanbHI pedyeHHS € OAHUM 13 HaHOUIBII
IHTEHCUBHO JIOCII/I)KyBaHUX TUIIB PEUCHHS B aHTJIIHChKOMY MOBO3HABCTBI. [IprunHa 1poro nonsrae
HE JIUIIE B TOMY, 1110 iHT€POraTUBHI KOHCTPYKIIT 3aiiMalOTh KJIFOYOBY MO3UIIII0 B MPOIIEC] CIiJIKyBaH-
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