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INFOGRAPHICS AS ATOOL FOR TEACHING LEGAL ENGLISH

The purpose of this study is to explore the pedagogical potential of infographics in teaching legal English,
with a focus on their impact on the development of vocabulary, grammar, writing, and speaking skills, as well as
student motivation. The research builds on contemporary theoretical perspectives that highlight the importance
of multimodality in language education, recognizing that learners construct meaning not only through text but also
through visual, spatial, and design elements. In this context, infographics, which combine linguistic and visual modes
of communication, serve as accessible, cognitively supportive tools that help learners process complex information,
reduce cognitive overload, and build stronger connections between legal concepts and real-world applications.
The methodology employed an experimental teaching design, utilizing teacher-generated and student-created
infographics as instructional tools. Teacher-generated infographics introduced new material, guided classroom
analysis, and supported writing planning, while student-generated infographics facilitated active language practice
and oral communication. Students’ perceptions were collected through a closed-ended Likert-scale questionnaire
and oral feedback. The topicality of the study lies in the integration of multimodal visual tools specifically within
the legal English context, demonstrating how infographics can bridge complex legal terminology with practical
language use. Results indicate that infographics enhance vocabulary development, reinforce grammatical structures,
support the creation of coherent written texts, and improve confidence in oral tasks. Students reported improvement
in their language skills and increased motivation, although some noted initial difficulties with complex visuals
and creative tasks. Overall, the study confirms that infographics are an effective multimodal tool for developing
language skills in specialized legal contexts and can be integrated into higher education curricula to promote both
cognitive and communicative competence.

Keywords: infographics, visual learning, multimodal instruction, legal English, language skills development, language
learning motivation.
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IH®OTI'PA®IKA SIK IHCTPYMEHT HABUAHHS
IOPUJINYHOI AHIIIMCHKOI MOBHA

Memoio 0ocniOdHCceHHs € 6UBUEHHS Neda202iuH020 Nomenyiany iHpocpapiku y UKIAOaHHI OPUOUUHOT aHeTiliChKOT
MO8U, 30Kpema il 6naugy Ha pO36UMOK CIOBHUKOB020 3andacy, 2pAMAmMuKy, HAGUYOK NUCLMA MA YCHO20 MOGIEHHS,
a maxodc Ha Momusayiio cmyoenmis. JJoCnioxiceHHA CRUpAEmbCsa Ha CyYacki meopemudHi nioxoou, AKi nioKpecuonms
BAIICTUBICTD MYTLMUMOOATLHOCII Y MOGHI OCGIMI, GUSHAIONY, WO CHIYOEHMU POPMYIOMb PO3YMIHHA He Tulle HA OCHO-
6 mexcmy, ajne U 3a605Ku GI3YANbHUM, HPOCIOPOGUM | KOMROUYIUHUM eneMenmanm. ¥ ybomy Konmexcmi inghoepagpixa,
WO NOEOHYE NiH2GICMUYHI MA I3YANbHI MOOYCU KOMYHIKAYIL, 6UCHYNAE OOCMYNHUM THCIPYMEHIMOM, AKUll RIOMPUMYE
KOZHIMUBHI npoyect, 0oNnomMazaiouy onpaybo8ysamu CKAaoHy iHopmMayio, 3MeHuysamu KOCHimueHe HasaHmadiceHHs
ma gopmyeamu MiyHiwi 36 'A3KU MidiC 10PUOUYHUMY NOHAMMAMYU MA iX NPAKMUYHUM 3acmocy8anuam. Memodonocis
BKNIOUANA eKCEPUMEHMATbHY HABUANLHY MOOETb i3 GUKOPUCTIAHHAM iHghozcpadiku, cmeopenoi AK eukiaoayem, max
i cmydenmamu. Ingoepacpixa suxnadaua cryeysana 0ns NOOAHHS HOB020 MAMEPIATY, AHANI3Y IHPOpMayii ma nianye8aHHa
RUCbMOBUX POOImM, MOOi AK CHYOeHmMCbKA — 0151 AKMUBHOT MOBHOT NPAKMUKYU MA PO3GUMKY YCHO20 MO8eHHs. CmasiieHHs.
cmyoenmie hikcy8anucs 3a 0ONOMO2010 3aKpUmMoi aHkemu 3 OYiHIOBAHHAM 3a wikanoio Jlaiikepma ma ycnoeo 360pom-
HO20 36 A3KY. AKmyanvHicmb 00CTIONCEH S NOAA2AE 6 THMe2payii MyTbmuUMoOAIbHUX GI3YANbHUX 3AC0018 Y BUKIAOAHHS
HOPUOUYHOT aHeTTICHKOT, OeMOHCIPYIoUU, AK IHPOSPapIiKa NOEOHYE CKAAOHY HPUOUUHY MEPMIHONO02II 3 NPAKMUYHUM
suxopucmanuam mosu. Pesynomamu nokazanu, wo ingozpagixa cnpusc po3eumxy cro8HUKOB020 3ANACY, 2PAMAMUUHUX
CMPYKMYp, 102IUHO 36 'A3AHUX NUCOMOBUX MEKCMI@ Mma NIO8UWEHHIO 8ne8HeHOCMI Nid Yac ycHoz2o Moeients. Cmydenmu
BIO3HAYUNU NOKPAWEHHS MOBHUX HABUYOK MA NIOGUWEHHS MOMUsayii, xoua 0esKi mMaiu mpyoHowi 3 iHmepnpemayi-
€10 CKAAOHUX BI3YANbHUX €IeMEHMIE | MEOPHUM XAPAKmepom 3ae0ans. Jocniodcenns niomeepoicye, wo ingoepaghixa
€ ehexmugHUM MYTMUMOOATLHUM THCIPYMEHMOM Ol PO3GUMKY MOGHUX HABUUOK ) CHeYidni308aHOMY 10PpUOULHOMY
KOHmMeKCMi ma Modice 6ymu iHmezposana y Ha8uaibHi NPoepamu U0l 0ceimu 05 po3GUMKY KOCHIMUGHOI ma KOMYHi-
KAmueHOoi KOMNemeHmHOoCH.

Kniouogi cnosa: ingoecpaghixa, 6izyansvre naguanHs, MyrnmumoOanibHe HAgHanHs, I0PUOUYHA AH2TITICOKA MOBA, PO36U-
MOK MOSHUX HABUHOK, MOMUBAYIS 00 8UBYEHHS MOBI.

Problem statement. The modernization support the development of language skills across
of higher education has led to a significant shift  reading, writing, and speaking. They serve both as
in teaching methodologies, emphasizing multi-  instructional aids that guide students through legal
modal approaches that integrate textual, auditory,  concepts and conventions and as scaffolding tools,
and visual channels of information perception. This ~ helping learners organize ideas and plan their
paradigm shift reflects a growing recognition that  written and oral outputs. Despite their potential,
learners acquire, process, and retain knowledge research on the systematic use of infographics in
more effectively when information is presented legal English teaching remains limited, and there is
in diverse formats. In the context of legal English  alack of empirical evidence regarding their impact
instruction, this need is particularly acute, as stu-  on students’ language competence, motivation,
dents must master specialized vocabulary, complex  and cognitive engagement.
legal concepts, and genre-specific communication Therefore, investigating the use of infographics
skills within a limited timeframe. Traditional text-  as a pedagogical tool in legal English instruction is
based methods often prove insufficient for convey-  timely and relevant. Understanding how visual rep-
ing abstract or highly structured legal information,  resentations can enhance vocabulary acquisition
which can hinder comprehension, reduce engage- and support productive language skills provides
ment, and limit opportunities for active language  educators with practical insights, contributing to

practice. the broader development of multimodal teaching
One of the most promising tools to address strategies in higher education.
these challenges is infographics, which enable Recent research and publications. In recent

complex information to be condensed into clear, years, the integration of visual and multimodal
visually organized representations. Infographics  resources into education has attracted an increas-
not only facilitate faster comprehension of spe-  ing amount of scholarly attention. Among these,
cialized terminology and legal structures but also  infographics have emerged as an effective means
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of simplifying complex information and enhancing
comprehension through the combination of text,
imagery, and data visualisation (Jaleniauskiene
et al.,, 2023). Pedagogical research consistently
highlights their potential to reduce cognitive load,
promote meaningful learning, and foster students’
analytical and creative skills (Smiciklas, 2012). In
the domain of language education, the utilisation
of infographics is recognised as a valuable tool
for developing vocabulary, improving retention,
and stimulating critical thinking (Alwadei, 2023).

Despite the considerable number of publica-
tions on the subject, there is a paucity of studies
describing the use of infographics in profession-
ally focused education, particularly in the field
of legal English. In the context of teaching law
students, who are presented with abstract or termi-
nologically dense material, infographics can serve
as an effective means of structuring knowledge
and developing professionally focused foreign lan-
guage competence.

Although previous studies highlight the value
of visualization for improving comprehension
and retention in general educational and linguis-
tic settings (Alwadei, 2023; Jaleniauskiene et al.,
2023; Smiciklas, 2012), its effectiveness in spe-
cialized, discipline-oriented language learning
remains underexplored. Building on these insights,
the present research aims to evaluate how info-
graphic-based instruction affects key components
of language acquisition, including vocabulary
development, comprehension, and productive
skills, within the context of legal discourse.

The objective of the present study is multifaceted:
firstly, to explore the theoretical rationale for
integrating infographics into a foreign language
learning environment; secondly, to analyse
the pedagogical outcomes of their application
in teaching legal English; thirdly, to illustrate
these findings with examples of infographic use
in a legal English course; and finally, to examine
students’ perceptions of this visual tool in relation
to language development and motivation.

Infographics, defined as visual representations
that combine text, symbols, and images, are
increasingly employed to enhance comprehension,
retention, and learner engagement. Empirical
studies in various educational settings suggest that
infographics have a beneficial impact on reading
comprehension, writing and grammar acquisition,
and vocabulary learning, as they facilitate
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multimodal information processing and enhance
learner motivation.

Several recent studies have demonstrated that
the use of visual aids, such as infographics, has
a significant positive effect on students’ reading
comprehension skills (Carcamo, 2025). This is
because they facilitate the process of summarising
complex information visually and conceptually.
For instance, a 2023 study published in the Open
Journal of Science and Technology reported
that university EFL learners who used teacher-
designed infographics as reading aids significantly
outperformed those who studied with text-only
materials. The integration of visual aids has been
shown to facilitate students’ comprehension
of main ideas, establish logical connections among
paragraphs, and aid in the retention ofkey arguments
(Rahman & Nordin, 2023). A quasi-experimental
study undertaken by Alshammari in 2024 yielded
similar conclusions (Alshammari, 2024). The
study demonstrated that integrating infographics
into reading lessons enhanced students’ ability to
interpret meaning and structure textual information.
The participants reported that the utilisation
of infographics rendered the reading tasks more
engaging and less cognitively demanding.

The findings of this study align with earlier
cognitive theories that emphasised information
processing through dual channels. The integration
of text and visual elements in infographics
facilitates the processing of information by readers,
both linguistically and visually, thereby reducing
the cognitive load associated with abstract texts
(Mayer, 2001; Paivio, 1986). For first-year law
students, whose reading materials often comprise
dense and technical content, infographics can
thus act as scaffolds that enhance comprehension
and recall of legal concepts.

Another line of research has focused on
integrating infographics into the teaching of writing
and grammar (Nhan et al., 2024). The European
Journal of Foreign Language Teaching (Khodr &
Arafat, 2024) reported that the use of infographics
in the teaching of grammar rules and sentence
structures resulted in increased learner motivation
and more accurate use of grammatical forms. The
study compared two groups of EFL students: one
taught with traditional grammar explanations
and exercises, and another exposed to infographic-
based visual summaries of grammatical concepts.
It was observed that the infographic group
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demonstrated enhanced retention and more
effective transfer of grammatical knowledge into
writing tasks.

In the domain of writing instruction,
infographics have emerged as a pre-writing
organiser with increasing prevalence. A 2024 study
by Torres and Manalo (Torres & Manalo, 2024)
demonstrated that EFL learners who planned
essays through infographic-based outlines
produced more coherent texts, with clearer topic
progression and argumentation. The utilisation
of visual aids has been demonstrated to facilitate
more profound content structuring and enhance
self-regulated learning during the writing process.
The findings of this study suggest that infographics
have the potential to serve as scaffolds for
developing higher-order writing skills by
integrating conceptual and linguistic knowledge.
This integration is a particularly valuable function
for law students, who are learning to construct
structured, evidence-based arguments in English.

The integration of infographics has been
demonstrated to facilitate vocabulary learning
and conceptual understanding. The Journal
on English Language Teaching and Learning,
Linguistics, and Literature published a 2025 study
by Aini et al. (2025), which found that infographics
significantly enhanced students’ ability to retain
and recall new vocabulary items. Learners who
were exposed to lessons supported by infographics
demonstrated a retention rate of 25-30% more
target words on post-tests administered after
a delay compared to learners taught with text-only
materials. The researchers concluded that visuals
serve as semantic anchors, connecting word
forms to their conceptual meanings and providing
contextual cues.

Moreover, the study found that infographics
encouraged learners to  notice  semantic
relationships among words, thereby facilitating
the creation of conceptual networks. This finding
aligns with the Cognitive Theory of Multimedia
Learning (Mayer, 2001), which posits that visuals
help learners organize information and build
integrated mental models. In the context of legal
English, where many terms represent abstract or
procedural concepts, infographics can thus serve
to visualize relationships between legal notions
(e.g., between types of crimes, court procedures,
or branches of law), helping learners establish
durable conceptual links.
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A comprehensive review of literature reveals
several mechanisms that underpin the efficacy
of infographics in language learning. Firstly, as
posited by Dual Coding Theory (Paivio, 1986),
presenting information through both verbal
and visual channels generates two parallel memory
traces, thereby enhancing retrieval and long-
term retention. Secondly, the Cognitive Theory
of Multimedia Learning (Mayer, 2001) posits
that integrating concise, relevant, and well-
organized visuals with text can facilitate reduced
extraneous cognitive load and promote enhanced
processing. Thirdly, the utilisation of infographics
in educational settings has been demonstrated to
encourage active learning. Learners engage in
the process of meaning-making by interpreting
visuals, summarising information, and generating
their own representations (Al-Hashim, 2023).
Finally, the motivational dimension is of crucial
importance: visually appealing content has
been shown to increase curiosity, confidence,
and willingness to participate among learners
(Khodr & Arafat, 2024).

Whilst the findings are generally positive,
the literature also reveals some methodological
limitations. A significant number of studies rely on
small samples or short-term interventions, which
hinders the ability to generalise results (Rahman
& Nordin, 2023). Furthermore, the majority
of research focuses on general EFL contexts rather
than on discipline-specific language learning.
A paucity of studies has been conducted on
the interaction between infographics and specialised
vocabulary or conceptual domains. It is evident
that further research is needed in the domain
of English for Specific Purposes (ESP), including
legal English, to determine how infographics can
facilitate both linguistic and disciplinary learning.
In particular, it is recommended that investigations
be conducted into the manner in which student-
generated infographics, potentially produced with
the assistance of Al tools, influence critical thinking
and the development of professional language.

Research course. An experimental teaching
designincorporatinganenhanceduseofinfographics
was suggested, with the aim of developing students’
vocabulary, grammar, writing, and speaking skills,
as well as increasing their learning motivation.
It included teacher-generated infographics for
presenting new material, guiding classroom
analysis of visual input, consolidating vocabulary,
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practising grammatical structures, and supporting
writing activities. Student-generated infographics
were used to facilitate speaking performances
and reinforce vocabulary, grammar, and writing
practice through creative language production.

Infographics for Vocabulary Development

One of the most effective pedagogical uses
of infographics in English for Specific Purposes
is to support vocabulary development. Law
students face the challenge of mastering a vast
amount of specialized terminology, collocations,
and concept-specific expressions that differ
considerably from general English usage.
Infographics make this process more efficient by
presenting lexical material visually, contextually,
and systematically, which facilitates both
comprehension and retention.

In our teaching practice, infographics serve as
visual organizers that map legal concepts and ter-
minology within a coherent framework rather than
as isolated items. A representative example is
the infographic we designed to illustrate the dis-
tinction between ‘damage’ and ‘damages’. These
two terms share a common root but differ in mean-
ing, grammatical form, and legal application,
which frequently causes confusion among ESL
law students. Our infographic highlights these con-
trasts through definitions, contextualized exam-
ples, and functional comparisons in legal contexts,
enabling learners to grasp and internalize the dis-
tinction quickly and intuitively. The infographic
created for vocabulary visualization is shown in
Figure 1.

Equally important in our use of infograph-
ics is the contextualization of terminology.
We design infographics to present vocabulary
within meaningful thematic or procedural frame-
works. For example, in our work with the Stages
of the Criminal Case infographic, we used a struc-

DAMAGE v.nnmnGEﬁ

NAWANF [uncouniable noun] - hatm ar
[ojmey:

©.9. Tho damoge tkot the hasricane
coused lg sevens,

DALAGES [plural] - the meney
compangation for lose or Injury caused
by tha wrongiul act of anather:

©.g- When we cause domage 1o someone,
wa have o pay damages

ko

Fig. 1. Infographic for vocabulary visualization
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tured approach that supported both vocabulary
acquisition and contextual understanding. The
infographic outlines the primary stages of the crim-
inal process and introduces students to the key
vocabulary terms associated with each stage. For
every stage, the infographic provides three essen-
tial elements: 1) a term denoting the stage, 2) a set
of key lexical items commonly used at that stage,
and 3) a model sentence illustrating the use of one
of these terms in context. This design enables
learners to observe the progression of the criminal
process step by step, while also developing their
legal vocabulary. By linking each stage to its rel-
evant terminology and providing concise example
sentences, the infographic helps students under-
stand not only the meaning of the terms but also
how they function within real-life legal scenarios.
After examining the infographic, students produce
coherent descriptions of criminal proceedings, uti-
lizing the vocabulary specific to each stage. This
required students not only to recall definitions but
also to demonstrate understanding of functional
and procedural relationships between the stages.
This integrated visual-textual approach enhances
comprehension, strengthens lexical connections,
and supports the gradual accumulation of sub-
ject-specific vocabulary. As a result, infographics
serve as an effective pedagogical tool that bridges
conceptual understanding and linguistic expression
in the domain of legal English. The infographic
created for vocabulary contextualization is shown
in Figure 2.

Another advantage we found in using infograph-
ics for vocabulary development was their ability to
highlight collocations and word partnerships typ-
ical of legal English. For example, the Contrac-
tual Terminology across the Contract Lifecycle
infographic illustrated the vocabulary of the con-
tract processes, enabling students to observe how
these terms naturally interrelate. By studying these
visual groupings, learners were able to internalize
common patterns of legal language use and prac-
tice applying collocations correctly in context. The
infographic created for visual vocabulary grouping
is shown in Figure 3.

The use of infographics also promotes sys-
tematic categorization of vocabulary. Organizing
terms according to legal fields (for example, crim-
inal law, civil law, constitutional law, and adminis-
trative law) enables students to visualize concep-
tual relationships and hierarchical structures. This
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Stages of a
Criminal Case

1. irvaatigation

Buspect, wilnoss, avidancs, iIntartagatisn

2, Flling n Chargo |/ Indiotmont

Charge, INGIStMent. PResPSUTEr
" r

A. Arralgnment | Inktial Hearing
Blea, defence Lewyer, ball, fudge

a. Triml
Prosscution, defenus, witnoss
tostimany, cross assminatian

5. Vordict feme——

Gty ot guiliy, convictiem, acaultial

8. Sontenalng

Harrviaperan, Firvs, braspe bsosmramn, rodasiboe

7. Apponl (Optionnl

I
pe-t

Apgrael, sppollats Court, raviews, Swartenm

ansngs Foo
= Eonuencin words: FeEr, SR, mesr
mubm gty ol
CIFRMFFAT PSSt WSS IS EREMISAE 15
EREEeTh, TG VOrDs (M B Eerienced)

Fig. 2. Infographic for vocabulary
contextualization

organization facilitates the long-term retention
and retrieval of terminology, thereby supporting
a deeper understanding.

Infographics to enhance writing and grammat-
ical skills

Infographics proved to be a highly effective
tool for developing students’ writing and grammar
skills in our instructional context. Their visually
structured format enabled learners to notice gram-
matical patterns, common collocations, and syntac-
tic relationships that are often overlooked in tradi-
tional text-based tasks. The infographic illustrating
the impersonal passive is shown in Figure 4.

Because teacher-generated infographics present
information in a concise and hierarchically organ-
ized manner, students were able to understand
the structure and logical sequencing required in
practical writing tasks, such as CVs, motivational
letters, and official emails. These infographics high-
lighted key elements of each genre, demonstrated
appropriate grammatical structures, and provided
examples of formal vocabulary and phrasing. By
analysing the visual content, learners strengthened
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CONTRACTUAL TERMINOLOGY
ACROSS THE CONTRACT LIFECYCLE

@

Eﬁ& Offer

Offeror =

= make an offer 7/ open an offer £ a valid
offer frevocation of an offer

DA RTICMN
St

— R

Offerce o Acceptance

= accept an offer /7 conditional acceptance / |
counter-affer a

T ——— —-
9 consideration

. to provide consideration / to receive
consideration / 1o lack consideration |

r Agreement
= toenter into a contract £ (o make a

contract / to conclude a contract/ [#— |
| to form a contract L 2 e
b L 'l
FERFORMANCE a8 o
Parties 1O a contract [ QL

= Lo CATTY OUT & CONTIAcT / 10 aXacuts a
contract / to perform a contract /£ to fuilfil
n contract

= perform contractual obligations £ fulfil
terms of the contract / execute duties under,
the contract / comply with conditions £
meat contractual requirements / failure to
perform f timely performance

g l.
ENFORCEMENT OR DISPUTE

Breaching party ¢ liahle party
Non-breaching party 7 injured party

Fig. 3. Infographic for visual vocabulary
grouping

their awareness of genre conventions, improved
lexical precision, and enhanced the clarity
and coherence of their written outputs. Further-
more, the infographics served as scaffolding for
extended writing tasks, offering a clear conceptual
map that guided students through planning, draft-
ing, and revision. Overall, the use of teacher-gen-
erated infographics in our practice increased stu-
dents’ motivation and supported improvement in
their ability to produce well-structured and gram-
matically accurate texts.

Infographics to develop speaking skills

Infographics have proven to be a valuable tool
for developing speaking skills, as they provide
visual scaffolding that supports the organization
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+ THEIMPERSONAL :
PASSIVE

WITH VERBS: SAY, BELIEVE,
THINK, CLAIM, ESTIMATE, ETC.

NOUN/PRONOUN + IS/ARE SAID + INFINITIVE

&/ He is said to be a good tax
lawyer

&4 The tax lawer is considered
to be a real professional.

ITIS SAID THAT + CLAUSE

& It is said that this tax lawyer
is a real professional.

‘argue
suggest
calculate (only
with the second
structure)

Fig. 4. Infographic for grammar presentation

Arvrre K i3 o ke of ko Chaal clacls withs L
rights, walfoew, ond testment of arimaks by

NLEmTE.

, Key lssues
EJR'E P e By B ol Feg el a0 cruelty
e,

2 Wiklle cortervation anc probecton of sroorgered tpecess
Ram as

= Bagpuuticn of aridr ol Teslng R P ) oo presdochy
Legal Framework

* Bomporaiitien of pad cwnarshio and companion animals
Animal Walfore 8¢ 006 - roleclt Gemashs aomals Wil
Brooet cars, thabin, Sl and redicel trectment {UK)

Aabra [Seieariis Procedures] ALt IS88 - g It animal

e intbsaich

= Govarimant agencies [onimal welors puthoited, ool eouncii)
& LOWYOrS Ond DOVODoTY DNGONEoions pIemotng onimal righes
- Fat tacrchen, ohd  copomtions (eosmalics

v’.\*?l

TR,

s tols )

Practical Implications

= Logol obligations fer il cone ond proteston

= Ponaltion 1o chuse of feglact

= Guicaings 10 sthical onimal testing in rsecrsh

= Comservationaliens o peateat wildie and helstats

-_a

and expression of ideas. After studying the rele-
vant vocabulary, speaking practice was organized
in a structured way: teachers provided sample info-
graphics illustrating how key information could be
presented, which vocabulary and expressions were
appropriate, and how ideas could be linked coher-
ently in oral communication. Students then created
their own infographics based on similar content,
which they used as prompts for speaking activ-
ities. This approach allowed learners to actively
rehearse target language structures, practice pre-
cise legal vocabulary, and organize their ideas log-
ically before speaking. The combination of analys-
ing teacher-generated samples and producing their
own visual representations helped students inter-
nalize organizational patterns, gain confidence,
and improve both clarity and fluency in spoken
interactions. A teacher-generated infographic on
Animal Law and a student-created infographic on
Commercial Law are shown in Figure 5.

To guide students in describing infographics,
an infographic with useful vocabulary was
suggested, as shown in Figure 6.

COMMERCIAL LAW

Definition |

PRACTICIAL
IMPLICATIONS

Fig. 5. Teacher-generated infographic on Animal Law and student-generated infographic
on Commercial Law
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USEFUL VOCABULARY
AND EXPRESSIONS FOR
PRESENTING AN
INFOGRAPHIC

-
o
-——
| e —
- 7

INTRODUCTION rﬁ-—;l

= The topic of my infographic is ..

= Today 1d like to present / talk
about / share some information
about ..

= |d like to give an overview of ..
Let me tell you about ..

MOVING FROM POINT TO POINT

= The infographic includes five
main points.
F 1 f . it focuses on ..
, itexplains ..
e X y& i deals with ..
Finally, the infographic
highlights...
As we can see In the third
section,
This point is closely connected
with / related to ...

-
.

CONCLUSION

To sum up /S conclude, this
infographic shows that ..

In conclusion, the field of .. is
developing / expanding /
changing rapidly.

This infographic helps us
understand / visualize / get a

clear idea of ..

Thank you for your attention. Il
be happy to answer any
questions.

Fig. 6. Infographic presenting useful vocabulary

for speaking practice

Furthermore, it was observed that creating
infographics by students themselves fosters
active vocabulary use. When learners design
their own visual representations of topics, they
have to select appropriate terminology, define
key concepts, and express relationships clearly.
This productive engagement transforms passive
vocabulary knowledge into active competence,
promoting linguistic accuracy and professional
communication skills.

To evaluate students’ perceptions of the use
of infographics in the Legal English course, a short
survey was conducted. The survey included closed-
ended questions designed to capture students’
impressions of the usefulness and motivational
impact of the material. To ensure content validity,
the questionnaire draft was developed in alignment
with the study’s objectives and informed by previous
research (Ranganathan, Caduff & Frampton, 2024;
Taherdoost, 2022). The closed-ended questionnaire
comprised five items, each rated on a 5-point Likert
scale (1 = ‘strongly disagree’, 5 = ‘strongly agree’).
The results of the questionnaire are presented in
Table 1.

In addition to the closed-ended questionnaire,
students were asked to share their impressions
of the use of infographics orally. This approach
allowed for the collection of immediate qualitative
feedback, providing insights into students’
perceptions of the usefulness for language practice
and motivational impact of the infographics.
The oral feedback was noted and summarized
by the researchers, offering complementary
information to the quantitative data collected
through the Likert-scale items. Although informal,
this method provided valuable contextual insights
and enriched the interpretation of the survey
results, particularly concerning the development
of language skills and the challenges associated
with creating student-generated infographics in
the Legal English course.

Most students noted that visual representations
made complex terminology more accessible. They
confirmed that the model infographics were helpful
in organizing ideas and using appropriate grammar

Table 1
Survey results on the use of infographics in Legal English learning
>, — @ > L
0 v 9 g g =0 &
Questions g :\"‘; gn E & £¥
&= < @ £ = .2
7 z =) »nT
1. “Did the infographics help you to understand legal vocabulary more 82% 9% 5% 2% 2%
easily?”
2. “Did teacher-generated infographics provide clear guidance for your 78% 12% 5% 3% 2%
grammar and writing tasks?”
3. “Do you feel that using infographics improved your ability to produce | 65% 14% 9% 6% 6%
coherent written texts and structured oral speeches?”
4. “Did creating or analysing infographics increase your motivation to 60% 29% 7% 2% 2%
learn Legal English?”
5. “Would you like to see more infographics used in future Legal 71% 13% 11% 3% 2%
English lessons?”
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and vocabulary, as well as planning and presenting
information more clearly and confidently. They
reported feeling more motivated and engaged
when working with infographics.

At the same time, some students initially
found the infographics, which contained
a lot of information and complex structures,
overwhelming or confusing, especially before
teacher-guided analysis. They also noted
that the creative nature of the task, combined
with time constraints, technical challenges,
and the need to select a design appealing to all,
caused occasional stress and hesitation. Despite
these challenges, students ultimately recognized
the value of the activity in organizing their ideas
and practicing their language skills.

Conclusions. The findings of this study
demonstrate thatinfographics constitute an effective
multimodal tool for enhancing the teaching
and learning of legal English. By combining
visual and textual elements, infographics facilitate
clearer representation of complex legal concepts,
support comprehension of abstract terminology,
and promote more efficient processing of specialized
vocabulary. Their structured format helps learners
identify relationships between concepts, understand

legal processes, and retain new lexical items with
greater accuracy and confidence.

The pedagogical application of infographics also
proved beneficial for the development of grammar,
writing, and speaking skills. Teacher-generated
infographics provided a clear and accessible
framework for introducing new material
and modelling genre-specific structures, while
student-generated infographics encouraged active
language production, meaningful reformulation
of content, and creative engagement with legal
topics. These activities supported the development
of coherent written texts, scaffolded oral
presentations, and fostered greater grammatical
awareness.

In sum, the integration of infographics into
the legal English classroom enhances linguistic,
cognitive, and  motivational = dimensions
of learning. Their use enriches instructional
practices, supports multimodal comprehension,
and equips law students with communication skills
essential for academic study and professional legal
environments. Future research may extend these
findings by exploring long-term learning outcomes
and comparing infographic-based instruction with
other visual or digital pedagogical tools.
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